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Introduction 

Three trends were identified in Red Bank public education that drove the founding of the Red 
Bank Charter School. Students repeatedly performed very poorly on state assessments. They 
were disengaged from their school and community. The school district was segregated, failing 
to reflect the diverse school-age population of the town. 

Fourteen years later, with the writing of the third charter renewal application, Red Bank 
Charter School has come of age. Our students are performing consistently well on multiple 
assessment measures. The level of participation and involvement of students in school and 
community activities is commendable. Beyond the students, this investment extends to all 
stakeholders. Although limited by the lottery, recruitment efforts and reputation have led to a 
student body that reflects the rich diversity of Red Bank. 

RBCS has truly served as an R&D arm of public education. Our award-winning instructional 
practices and strategies are well respected across the state and at the national level. Our 
reform efforts are multidimensional and cohesive.  The evidence of their effectiveness in the 
form of student outcomes is thoroughly documented and flows throughout this application. 
Our child-centered decision-making model links assessment of needs, curriculum and 
instructional design, and professional development. Student achievement and growth are used 
in measuring teacher performance. RBCS depends on community involvement to subsidize this 
ambitious, oversized mission for such a tiny organization. 

The Red Bank Charter School is an example of a quality stand-alone charter school, one of 
many that provided the backbone of the charter school movement in New Jersey and across 
our country. The success of the school is the result of remaining true to its mission, not 
because it was written and approved but because it is filled with truisms. The founders of 
RBCS, while inexperienced about curriculum and program, were brilliant in appreciating the 
enormity of the task involved in educating a whole child. 
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1. Fidelity to Charter 

1.1 Mission and Vision 

School Description 

The Red Bank Charter School was granted its initial charter and commenced operation in the 

1998-99 school year. It has completed its thirteenth year as a Grade 4-8 middle school per the 

original charter and its ninth year as a full K-8 elementary school as approved in its first charter 

renewal.  

The school is located at 58 Oakland Street, Red Bank, New Jersey 07701. The charter specifies 

that all of the students of the Red Bank Charter School must come from the Red Bank school 

district.  

¢ƘŜ ǎŎƘƻƻƭΩǎ ŎƘŀǊǘŜr allows a maximum of 20 students per class, with one class in each of 

Grades K-8, for a total enrollment of 180 students. The school enrollment at the beginning of 

the 2011-12 school year is 175 students. There are 51 students on the waiting list as of 

October, 2011. 

Mission of the School 

The Red Bank Charter School will ensure a secure and nurturing environment that will be 
conducive to learning and will challenge students to achieve academic excellence. We believe 
in the power of consistent role modeling as an important teaching tool. All aspects of school 
life, involving students, teachers, administrators and parents, will commit to fostering the 
values of respect, personal responsibility and good citizenship. It is within this environment 
that we believe all children can achieve their highest academic potential. 

Achievement of the Mission 

The language and the intent of the mission were refined into three bedrock beliefs.  

All children can learn. 
All children must care about themselves and others. 
All children must contribute to their larger community. 

These beliefs provide the framework for the entire RBCS program. Each component is included 
in the extended school day as part of the required formal instruction. 

Program Components 

Belief 1:  All children can learn 
Academic Model and Instructional Strategies 

The key strategies used to achieve the mission are grounded in strict adherence to a model 
that measures individual student growth and accommodates the diverse learning needs and 
complexities of all children. Success is achieved through active student participation in a 
skillfully delivered, rigorous, relevant curriculum endorsed and supported by all members of 
the learning community (stakeholders).  
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Belief 2:  All children must care about themselves and others 
Character Education 

RBCS is committed to teaching character education and social responsibility as part of the 
formal curriculumΦ ¢Ƙƛǎ ŎǳǊǊƛŎǳƭǳƳ ŦƻǎǘŜǊǎ ǎǘǳŘŜƴǘǎΩ ǎƻŎƛŀƭΣ ŜƳƻǘƛƻƴŀƭ ŀƴŘ ŜǘƘƛŎŀƭ ŘŜǾŜƭƻǇƳŜƴǘ 
by helping them learn to commit to the well-being of themselves and others. 

The RBCS construct for discipline focuses on prevention and the development of character. It 
dates back to the original charter of 1998. The recently enacted HIB mandate affirms the need 
for a discipline code that addresses remedies rather than simply consequences. 

Belief 3:  All children must contribute to their larger community 
Service Learning 

Service learning, or applying what is learned in the classroom to thoughtfully organized service 
experiences, is a method of enhancing a sense of self-esteem while working to help others. 
Through the comprehensive RBCS Service Learning Curriculum, students discover much about 
themselves and their talents in the context of a community.  

Character Education and Service Learning are hallmark programs of our school. Information 
about them is woven throughout the body of this report. We are continuously studying the 
outcomes of all of our programs. We use data to measure whether we are being responsive to 
the needs of individual students and to the community at large while maintaining the integrity 
of the mission.  

The success of these programs has led to numerous external recognitions and evidence of 
growth, as indicated in the list below: 

 

The following chart illustrates a sample of programs and strategies as they relate to the three 
beliefs. 

   
EPIC Gold Gain Award Minimal number of infractions Monmouth County Food Bank 

   
Placements in selective HS 
programs 

90+ percent student 
participation in all school events 
and activities 

Red Bank Shade Tree  
Commission Award 

   
Placements in advanced HS 
courses 

School Culture Survey data Job opportunities from 
internships 

   
Numerous individual 
student awards in writing 
and the Arts 

Minimal EVVRS reports Clean Ocean Action Award 

   
Whole Foods Nutrition 
Award 

 Ronald McDonald House 
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ωDifferentiated instruction 

ωLearner's Individual Plans 

ωStudent Quarterly Goal Setting 

ωCurriculum articulation with RBR HS 

ωIntegration of technology with instruction 

ωEmphasis on individual intelligences and learning 
styles 

ωExtensive use of real-world applications 

ωAssistive technology 

ωHealthy Habits of the Mind and Body Initiative 

ωEmphasis on Performance Tasks 

Belief 1 
Learning  

ωRBCS Code of Conduct 

ωFormal Character Education program K-8 

ωQuarterly School Culture Surveys 

ωVoices of Love and Freedom literature 

ωValue of the Month 

ωPeer mediation 

ωSocial Skills Group 

ωBuddy Program 

ωMentos Program 

ωStudent incident problem-solving process 

Belief 2 
Caring 

ωFormal Service Learning curriculum K-8 

ωSchool-wide service initiatives 

ωClass-level service projects 

ωGrade 8 internships (Capstone Project) 

ωCommunity Partner Feedback Surveys 

Belief 3 
Sharing 
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1.2 Educational Program 

Philosophical Approach 

The philosophy at RBCS is to develop the most intellectually and emotionally stimulating 
learning environment possible for its students through a living curriculum grounded in the 
essentials of the standards, the three beliefs of the charter, and the individual needs of each 
child. 

We assume the responsibility for educating the whole child. It is essential to address all the 
intelligences; to provide robust, rigorous curriculum in all the core content areas including the 
arts, regardless of the budget; and to provide support services and co-curricular activities to 
ensure that all children flourish. 

In addition to those listed on the previous page are the following unique and innovative 
features of the RBCS educational program: 

Á The Teacher/Adjunct Model for each class and subject area to provide opportunity for 
differentiated instruction and prevent loss of instructional time if the lead teacher is absent. 

Á Longer school day to incorporate academic and social-emotional components of the program 
as formal instruction 

Á Small class size 
Á Small neighborhood school design 
Á Modified wrap-around school year with the five-week Summer Institute 
Á Real world applications of learning using the resources of Red Bank 
Á [ŜŀǊƴŜǊΩǎ LƴŘƛǾƛŘǳŀƭ tƭŀƴ ǿƛǘƘ ǉǳŀǊǘŜǊƭȅ Ǝƻŀƭ-setting and input from the teaching team, the 

student and the parents 
Á Frequent communication with families through the Charter Chat model 

The effectiveness of these features is extensively addressed in Section 2. 
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School Design 

Curriculum 

Curriculum must be continuously reviewed and adjusted to support each unique student 
population and overall student achievement. Grade level summaries outlining the expected 
outcomes of the curriculum for each content area and a sample curriculum map are included 
in Appendix A. Curriculum guides and drafts reflecting the new Common Core are under 
development. 

The process of translating curriculum into classroom instruction and student learning is 
complex and labor-intensive. This diagram captures what we term the Curriculum Loop. 

Curriculum/Instruction Design

Assess 
and 

Analyze 
Data

Align 
Curriculum

Plan for 
Instruction

Teach

 

Long-range plans, lesson plans, teacher postings to eBoards and assessment results provide 
evidence of curriculum implementation and effectiveness. Examples of this process illustrating 
how curriculum is fully implemented and impacting student achievement in reading are in 
Appendix B. Many individual student outcomes show the desired positive trend in improved 
reading scores. Where there was a lack of expected progress, results were used to adjust 
curriculum, instruction, or to direct professional development for teachers.  

Professional Development 

¶ In the scope of this renewal period, we have become far more sophisticated in the use of 
data to direct school-wide and individual professional development goals and to identify 
effective resources for teacher learning. Professional development activities address two 
objectives:  responding to areas of identified need in academics and school culture, and 
equipping teachers with the skill set needed to achieve the larger vision of the school. 
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Simply put, we are always looking backwards (reflection) and forward (vision) as we best 
prepare our teachers to support our students. 

The RBCS professional development plan has two interrelated tiers:  

Á School-wide goals  
Á Individual teacher goals - Professional Enrichment Plans (PEP) 

School-wide goals for 2011-12  

¶ Enhance instruction through application of technology 

¶ Establish and add a school-wide student achievement measure 

¶ Strive for a bully-free school environment 

Professional Enrichment Plan (PEP) 

Annual plans are constructed by each teacher after careful reflection, review of student 
outcomes, and performance feedback. Plans are revisited mid-year and refined as appropriate. 
This process is discussed as part of the Teacher Performance-Based Evaluation and 
Compensation Model in Appendix C of this report. 

Since the start of the school, budget allocations substantiate the belief in life-long learning. 
Funds are always designated for professional development activities, including an opportunity 
for tuition reimbursement. Given the constraints of current funding, this designation of funds 
provides further tangible evidence of adherence to the school mission. 

Our professional development plan has been revised to better align with our data-driven 
decision making model. We are waiting for approval on the recently submitted plan. 

The entire section on Curriculum and Professional Development is best captured in our 
tƻǿŜǊtƻƛƴǘ ǇǊŜǎŜƴǘŀǘƛƻƴ ŜƴǘƛǘƭŜŘΣ άDt{ ǘƻ {ǘǳŘŜƴǘ {ǳŎŎŜǎǎέ (Appendix D). This talk was 
presented at the New Jersey Charter School Association Conference, April 2011. 
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1.3 Non-Academic Goals 

RBCS has designed assessment measures to collect information on progress toward the non-
academic goals. This (soft) data must be quantified to give direction and credibility to the 
social-emotional progress of our program.  

Goal 1:  RBCS strives to create a culture and environment that supports the academic and 
social development of each child.  

Objective:  To use the outcomes of the RBCS Classroom and School Culture Survey to 
continually assess the climate of the school community as it demonstrates the expectations of 
the Character Education program. 

Over four years, we have seen a trend of a decreased number of disciplinary referrals, only 3 
incidents that warranted reporting on the EVVRS Report, and an increased number of peer 
mediations. Our conclusion is that the RBCS Character Education program, our Code of 
Conduct, an emphasis on modelling positive behavior are contributing to a healthy climate. 
The incidents that are reported are free of ethnic, gender, religious, or economic status bias. 
There was one exception. 

The School Climate and Culture Survey measures specific social/emotional components of the 
school community (see Appendix E). Quarterly results are used by individual classes to examine 
class behavior and set goals for the next marking period. Composite results for the quarter are 
reviewed at a school community meeting to set targeted school-wide goals. It was significant 
to note that increased emphasis on the use of appropriate language in school resulted in a 
minimal number of incident reports for this infraction. 

A pattern of incidents among younger students demonstrating poor social interaction led to 
the development of a social skills group. A formal curriculum is in place to teach this program. 
The group is facilitated by the school psychologist. Participation in the group has contributed 
to fewer disruptions in class and improved learning opportunities for all students. 

RBCS provides numerous opportunities for students to explore their individual talents, 
enhancing self-awareness, self-confidence and self-esteem. We put a strong emphasis on 
affirming ŜŀŎƘ ŎƘƛƭŘΩǎ ŜȄŎŜƭƭŜƴŎŜΦ Students who have been recognized by their teachers and 
peers as role models are publicly acknowledged at our monthly Charter Champions program. 
Our cross-age Buddies program, although a simple practice, has a large impact. Pairing older 
students with younger ones for curricular and extra-curricular activities goes a long way to 
eliminate the fear factor among children who span 4 to 14 years of age. 

Goal 2:  RBCS provides an optimum learning environment for its students through small class 
size with a diverse student population that reflects the school-age children of Red Bank.  

Objective:  Maximize the enrollment of each class at 20 students, comprised only of children of 
Red Bank.  

See demand and demographic data and analysis presented in Section 3.3. 
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Goal 3:  Ensure that the academic and social-emotional instruction and guidance for all RBCS 
students is free of bias and stereotyping.  

All evidence of participation and achievement supports that there is no bias or stereotyping in 
the formal or informal programs at RBCS. All reported incidents do not reflect bias. We 
consider it appropriate to eliminate this goal.  

Goal 4: Capitalize on the resources of the community of Red Bank and the surrounding area 
to extend the learning opportunities beyond the classroom.  

Objective:  Continue to add community partners who have the resources to support our 
program financially, provide internship opportunities for our eighth grade students, and enrich 
the instruction through programs and presentations at the school.  

This is an area of strength for our school. Networking with community partners like those listed 
below allows us to expand the curriculum. Their support is in the form of financial, services, 
and many serve as off-site settings for learning.  

À Capitalizing on resources within our community listed in the following table converted 

to rich learning opportunities for our children  

 

 2010-11 Community Partners 

 

Highlights for the 2010-11 year were: 
À The relationship with Whole Foods and winning a Great American Salad Bar Grant led 

to heightened awareness of nutrition. A grant from the United Way awarded to the 

Red Bank Charter School Community Partners

Florence Forgotson Foundation Monmouth University

Zobel Foundation American Littoral Society

Whole Foods Market Brookdale Community College

Community YMCA RB Humanists

Chase Bank Rotary Club

AT&T Red Bank Public Works

Community Foundation Zebu Bakery

New Jersey School Boards Association Salvation Army of Red Bank

Kathryn Barnett School of Dance Two River Theater

Monmouth County SPCA Count Basie Theater

Kateri Environmental Center Visiting Nurses Association

Lunch Break
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seventh grade supported a Community Health Fair to further develop our emphasis on 

wellness. 

À Through the excellent relationship with the Two River Theater, RBCS was able to use a 

stunning theater in town as a venue for the holiday program.  

À Monmouth University provided free practice time for our basketball teams. This is a 

substantial enhancement to our sports program given our lack of a gym. 

À The Community YMCA allows us to use their outdoor facility for our Running Club and 

provides free swimming lessons for the third graders. 

À The experiential nature of our Summer Institute depends on partnerships. Off-site 

locations ŦƻǊ ǘƘƛǎ ȅŜŀǊΩǎ ǇǊƻƎǊŀƳ ǿŜǊŜΥ 

 

 

 

 

 

 

 

 

 

 

 

 

 

Goal 5: Develop quality, trusting relationships with parents/guardians which serve to support 
the academic and social-emotional needs of the whole child.  

Objective:  Make activities and events at the school accessible and attractive to all families to 
ensure high participation rates.  

Aggregate data for adult participation at school-sponsored events is impressively high at well 
above 90%.  Activities during 2010-11 which highlight the successful collaboration between the 
families and the school included: 

Á Purchase and use of a translation technology has significantly enhanced how accessible 

information is to our Hispanic parents at school events.  

Á All school publications, documents and notifications are available in English and Spanish. 

A translator is available at all meetings and conferences to ensure that parents are 

completely informed as the information relates to their child. 

Workshops (Grades 5-8) Learning Site 
άIŀǾŜ ŀ tŀǎǎǇƻǊǘΚ ²ƛƭƭ ¢ǊŀǾŜƭέ Red Bank Library 
ά[ƛŦŜ WŀŎƪŜǘ ŀƴŘ ŀ /ŀƴƻŜ ς Must 
tŀŘŘƭŜΗέ 

Navesink River 

REEL World! Filming in Red Bank 
Let It Grow RBCS Garden, New York Botanical 

Garden 
²ƘƻΩǎ ƛƴ ǘƘŜ CŀƳƛƭȅ Christ Church cemetery 

Workshops (K-4)  
Explorations of the Natural World Manasquan Reservoir 
Let Go My Lego! Lego Exhibit, Toys R Us, New York City 
Weird and Wonderful New Jersey Twin Lights 
Move, Groove and Grow WOW Fitness 
Fascinating Fairy Tales Red Bank Library 



Page | 11 
 

Á Cultural dinners are planned, prepared and served by parent volunteers. These events 

are both fund raisers and provide the opportunity to develop a strong sense of 

community among our diverse population.  

Á Parents serve on a number of school committees, including four Ad-Hoc Committees to 

the Board of Trustees which are charged with a specific goal which will contribute to the 

growth of the school.  

Á Technology 
Á Communications 
Á Library 
Á Nutrition 

Á The success of the off-site production of the school fashion show was largely the result 

of parent manual labor and gift solicitation. 

Á Our tradition of holding the grand eighth grade graduation ceremony off-site is made 

possible by the large number of parents willing to devote the hours of labor necessary to 

produce this event.  

Á Year-round general school maintenance, landscaping and Summer Spruce-Up of school 

facility are accomplished with donated parent labor. 

Á Completion of the Kitchen Facility Project was largely due to the contribution of labor 

and professional talent by parents.  

 As part of the charter, there is an expectation of participation by all stakeholders. Similarly, 
there is respectful appreciation for all parent contributions. It is in this spirit that we achieve 
the goal of developing trusting relationships. These activities are a sample of one year; 
however, they are typical of every year at RBCS. This spirit captures the ethos of the school. 
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1.4  Community Engagement 

Community Engagement 

Community engagement has been thoroughly addressed in the discussion of Non-academic 
Goals 4 and 5. 

Parent Satisfaction 
The school has gathered input from parents annually using the parent satisfaction survey 
below since opening as a matter of good practice. We depend on parent input to help shape 
our direction.  
 

  

We have recently modified the survey to be more targeted to capture both a broad view of 
the school and input on teacher performance. It will be administered twice this year. Input 
is not restricted to a survey. Feedback from multiple sources indicates that the RBCS parent 
community is substantially pleased with and proud of their public school. Where an item of 
concern is identified, it is addressed individually with the parent or parents, brought to the 
appropriate school personnel, and when indicated, results in a change in practice or 
program. It was this kind of input that led to the introduction of an in-house food program 
and more recently to a reconsideration of our approach to the awards program for 2011-12. 

Parent Satisfaction Survey Results (2006-2010) 

 
 

Question 

Percent 
Satisfied or 

Very Satisfied 
  

Do you think RBCS provided a supportive community in which your child could 
grow academically, emotionally and socially? 

 
97% 

  
Are you happy with your decision to send your child to RBCS? 96% 
  
Did you feel included and welcomed at all school-sponsored events? 95% 
  
Were you able to talk to the staff & administration when you needed to do so? 94% 
  
Was your child able to get help when needed? 89% 
  
Did you find the grading system helpful in realizing student achievement? 88% 
  
Are you satisfied with the academics of RBCS? 85% 
  
Did you feel involved in the educational process? 85% 
  
Are you satisfied with the amount of communication you received about your 
ŎƘƛƭŘΩǎ academic progress? 

 
83% 
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2. Demonstration of Academic Success 

2.1 Statewide Assessments 

A school-wide view of results in both LA and Mathematics in all tested grades presented in 
the following series of tables shows continuous gains from 2008 through 2011. Particularly 
significant are the decreasing number of Partially Proficient scores and the increase in 
Advanced Proficient scores. 

This shift has been a targeted objective of our differentiated instructional practices to 
ensure that all students are supported and challenged to reach their full potential. With few 
exceptions, we are consistently maintaining a high level of student achievement on this 
assessment. 
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Table 3 

New Jersey ASK 2008 ς Science 

Grade Number 
Tested 

% Not 
Tested 

Partially 
Proficient 

Proficient Advanced 
Proficient 

MSS 

       
4 18 0% 22% 39% 39% 231.1 
       
8 17 0% 6% 71% 24% 231.9 

Table 2 

New Jersey ASK 2008 - Mathematics 

Grade Number 
Tested 

% Not 
Tested 

Partially 
Proficient 

Proficient Advanced 
Proficient 

MSS 

       
3 18 0% 11% 44% 44% 234.8 
       
4 18 0% 17% 61% 22% 223.9 
       
5 18 0% 6% 44% 50% 241.9 
       
6 18 0% 33% 39% 28% 223.8 
       
7 18 0% 33% 67% 0% 207.1 
       
8 17 0% 24% 53% 24% 217.7 

Table 1 

New Jersey ASK 2008 ς Language Arts 

Grade Number 
Tested 

% Not 
Tested 

Partially 
Proficient 

Proficient Advanced 
Proficient 

MSS 

       
3 17 6% (LEP 

X) 
6% 82% 12% 222.5 

       
4 18 0% 22% 78% 0% 210.4 
       
5 18 0% 39% 61% 0% 205.5 
       
6 18 0% 67% 33% 0% 195.9 
       
7 18 0% 44% 56% 0% 205.9 
       
8 17 0% 18% 82% 0% 216.8 
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Table 4 

New Jersey ASK 2009 ς Language Arts 

Grade Number 
Tested 

% Not 
Tested 

Partially 
Proficient 

Proficient Advanced 
Proficient 

MSS 

       
3 18 0% 28% 67% 6% 212.8 
       
4 18 0% 22% 61% 17% 219.6 
       
5 18 0% 44% 50% 6% 206.3 
       
6 18 0% 11% 83% 6% 221.3 
       
7 18 0% 11% 78% 11% 219.1 
       
8 18 0% 11% 89% 0% 216.2 

Table 5 

New Jersey ASK 2009 - Mathematics 

Grade Number 
Tested 

% Not 
Tested 

Partially 
Proficient 

Proficient Advanced 
Proficient 

MSS 

       
3 18 0% 6% 61% 33% 241.3 
       
4 18 0% 17% 50% 33% 231.8 
       
5 18 0% 11% 78% 11% 218.4 
       
6 18 0% 17% 33% 50% 246.7 
       
7 18 0% 33% 44% 22% 217.3 
       
8 18 0% 39% 39% 22% 212.1 

Table 6 

New Jersey ASK 2009 ς Science 

Grade Number 
Tested 

% Not 
Tested 

Partially 
Proficient 

Proficient Advanced 
Proficient 

MSS 

       
4 18 0% 11% 28% 61% 243.9 
       
8 18 0% 11% 72% 17% 229.2 
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Table 7 

New Jersey ASK 2010 ς Language Arts 

Grade Number 
Tested 

% Not 
Tested 

Partially 
Proficient 

Proficient Advanced 
Proficient 

MSS 

       
3 20 0% 15% 80% 5% 212.1 
       
4 20 0% 5% 75% 20% 228.3 
       
5 20 0% 15% 65% 20% 221.4 
       
6 18 0% 17% 78% 6% 215.0 
       
7 20 0% 5% 70% 25% 228.5 
       
8 15 0% 0% 80% 20% 230.6 

Table 8 

New Jersey ASK 2010 - Mathematics 

Grade Number 
Tested 

% Not 
Tested 

Partially 
Proficient 

Proficient Advanced 
Proficient 

MSS 

       
3 20 0% 5% 40% 55% 250.8 
       
4 20 0% 5% 35% 60% 256.0 
       
5 20 0% 0% 50% 50% 249.1 
       
6 18 0% 11% 61% 28% 236.2 
       
7 20 0% 0% 35% 65% 256.0 
       
8 15 0% 27% 53% 20% 221.5 

Table 9 

New Jersey ASK 2010 ς Science 

Grade Number 
Tested 

% Not 
Tested 

Partially 
Proficient 

Proficient Advanced 
Proficient 

MSS 

       
4 20 0% 0% 25% 75% 257.0 
       
8 15 0% 7% 67% 27% 234.8 
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Table 10 

New Jersey ASK 2011 ς Language Arts 

Grade Number 
Tested 

% Not 
Tested 

Partially 
Proficient 

Proficient Advanced 
Proficient 

MSS 

       
3 20 0% 10% 80% 10% 218.9 
       
4 20 0% 25% 70% 5% 215.2 
       
5 20 0% 20% 75% 5% 219.9 
       
6 20 0% 20% 75% 5% 213.3 
       
7 17 0% 12% 82% 6% 215.8 
       
8 18 0% 0% 83% 17% 228.4 

Table 11 

New Jersey ASK 2011 - Mathematics 

Grade Number 
Tested 

% Not 
Tested 

Partially 
Proficient 

Proficient Advanced 
Proficient 

MSS 

       
3 20 0% 5% 40% 55% 251.2 
       
4 20 0% 10% 65% 25% 231.5 
       
5 20 0% 0% 45% 55% 252.8 
       
6 20 0% 0% 55% 45% 246.8 
       
7 17 0% 24% 65% 12% 220.9 
       
8 18 0% 6% 33% 61% 250.6 

Table 12 

New Jersey ASK 2011 ς Science 

Grade Number 
Tested 

% Not 
Tested 

Partially 
Proficient 

Proficient Advanced 
Proficient 

MSS 

       
4 20 0% 0% 50% 50% 254.4 
       
8 18 0% 6% 56% 39% 239.6 
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Comparison to District of Residence  

A comparison of multi-year data from NJ ASK scores for 2008, 2009, 2010 and 2011 
between RBCS and the Red Bank Borough schools provides concrete evidence that our 
students are far surpassing those in the Borough elementary and middle school on the state 
assessments.  
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It is substantive to note that in looking at trends relative to state targets, RBCS is 
substantially above the start target and trending upward, while the Borough school results 
fluctuate and remain below target.  

 

 

The Red Bank Borough Middle School has failed to meet AYP for the past four years. The 
Red Bank Borough Primary School did not meet AYP in 2011. The disconcerting finding here 
is that this is the same observation made 13 years ago based on state-wide assessments:  
sustained poor academic performance. 
  

Table 14 

Comparison RBCS to Red Bank Borough,  
Percent Students Proficient + Advanced versus State Target 

 2008 2009 2010 2011 
     
 LA Math LA Math LA Math LA Math 

Grades 3 - 5         
RBCS v Target +5% +19% +10% +23% +17% +28% +23% +29% 

         
RBB v Target -23% -3% -12% -5% -40% -21% -27% -8% 

         
         

Grades 6 - 8         
RBCS v Target -15% +9% +19% +9% +21% +26% +17% +29% 

         
RBB v Target -17% -7% -8% -9% -13% -10% -15% -2% 
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Adequate Yearly Progress 

The analysis of AYP over time is documented in the table below. RBCS has solidly and 
consistently met AYP targets in both content areas. We have already exceeded the targets 
set by the state for 2013. 

 

 

We hold that AYP measures by cohort do not capture the full picture of student 
achievement. The practice at RBCS is to look at individual student growth over time as 
highlighted in the following section of this report. Significant affirmation of this approach 
was received when we were awarded a prestigious recognition last year, managed by New 
Leaders for New Schools. 

 

     

  

Table 15 

Adequate Yearly Progress (AYP), Percent Students Proficient + Advanced 

 2008 2009 2010 2011 
     
 LA Math LA Math LA Math LA Math 

Grades 3 - 5         
State Target 73% 69% 59% 66% 73% 69% 59% 66% 

         
RBCS Average 78% 88% 69% 88% 90% 97% 82% 95% 

         
RBCS to Target +5% +19% +10% +22% +17% +28% +23% +29% 

         
Met AYP Yes Yes Yes Yes Yes Yes Yes Yes 

         
         

Grades 6 - 8         
State Target 72% 61% 72% 61% 72% 61% 72% 61% 

         
RBCS Average 57% 70% 91% 70% 93% 87% 89% 90% 

         
RBCS to Target -15% +9% +19% +9% +21% +26% +17% +29% 

         
Met AYP No Yes Yes Yes Yes Yes Yes Yes 
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RBCS received the EPIC Gold Gain Award in 2011 in recognition of 
individual student achievement in Grades 3 through 8 over a 
three year period on NJ ASK statewide assessments.  
Disaggregated student data was entered into a spreadsheet 
and transmitted to Mathematica Policy Research, which 
ǇŜǊŦƻǊƳŜŘ ŀ άǾŀƭǳŜ ŀŘŘŜŘέ ǎǘŀǘƛǎǘƛŎŀƭ ŀƴŀƭȅǎƛǎ ǘƻ ƛŘŜƴǘƛŦȅ ǘƘŜ 
charter schools making the largest assessment gains across all 
tested grades. Of the 18 charter schools from across the country 
honored by EPIC this year, RBCS ranked first, accomplishing 
breakthrough student achievement gains. We were delighted to be 
notified that we are again eligible to apply based on our 2011 NJ ASK results. 

Student Cohorts 

One way to study the progress of a class is to look at Mean Scale Scores. An upward trend in 
Mean Scale Score of a cohort indicates that students in that grade are retaining skills and 
knowledge over time. The review of class cohort performance from 2008 to 2011 (Tables 16 
and 17) verifies that there has been a steady upward trend in both Mathematics and 
Language Arts. The 2011 Mean Scale Scores in Mathematics in four of the six grades border 
on or surpass the Advanced Proficient threshold of 250.  

A second view of the class is to use percent proficient scores. A review of this data (Tables 
18 and 19) leads to the same observation as the analysis of Mean Scale Scores:  both 
content areas are trending upward with very few exceptions. 
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Table 16 

New Jersey ASK 2008-2011 ς Mathematics 
Cohort Over Time, Mean Scale Score 

Current 
Grade 

Graduation 
Year NJ ASK 2008 NJ ASK 2009 NJ ASK 2010 NJ ASK 2011 

      
4 2016    251.2 (in Gr 3) 
      
5 2015 - - 250.8 (in Gr 3) 231.5 (in Gr 4) 
      
6 2014 - 241.3 (in Gr 3) 256.0 (in Gr 4) 252.8 (in Gr 5) 
      
7 2013 234.8 (in Gr 3) 231.8 (in Gr 4) 249.1 (in Gr 5) 246.8 (in Gr 6) 
      
8 2012 223.9 (in Gr 4) 218.4 (in Gr 5) 236.2 (in Gr 6) 220.9 (in Gr 7) 
      
9 2011 241.9 (in Gr 5) 246.7 (in Gr 6) 256.0 (in Gr 7) 250.6 (in Gr 8) 
      

10 2010 223.8 (in Gr 6) 217.3 (in Gr 7) 221.5 (in Gr 8) - 
      

11 2009 207.1 (in Gr 7) 212.1 (in Gr 8) - - 
      

12 2008 217.7 (in Gr 8)    

Table 17 

New Jersey ASK 2008-2011 ς Language Arts 
Cohort Over Time, Mean Scale Score 

Current 
Grade 

Graduation 
Year NJ ASK 2008 NJ ASK 2009 NJ ASK 2010 NJ ASK 2011 

      
4 2016    218.9 (in Gr 3) 
      
5 2015 - - 212.1 (in Gr 3) 215.2 (in Gr 4) 
      
6 2014 - 212.8 (in Gr 3) 228.3 (in Gr 4) 219.9 (in Gr 5) 
      
7 2013 222.5 (in Gr 3) 219.6 (in Gr 4) 221.4 (in Gr 5) 213.3 (in Gr 6) 
      
8 2012 210.4 (in Gr 4) 206.3 (in Gr 5) 215.0 (in Gr 6) 215.8 (in Gr 7) 
      
9 2011 205.5 (in Gr 5) 221.3 (in Gr 6) 228.5 (in Gr 7) 228.4 (in Gr 8) 
      

10 2010 195.9 (in Gr 6) 219.1 (in Gr 7) 230.6 (in Gr 8) - 
      

11 2009 205.9 (in Gr 7) 216.2 (in Gr 8) - - 
      

12 2008 216.8 (in Gr 8)    
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Table 19 

New Jersey ASK 2008-2011 ς Language Arts 
Cohort Over Time, Proficient + Advanced Proficient 

Current 
Grade 

Graduation 
Year NJ ASK 2008 NJ ASK 2009 NJ ASK 2010 NJ ASK 2011 

      
4 2016 - - - 90% (in Gr 3) 
      
5 2015 - - 85% (in Gr 3) 75% (in Gr 4) 
      
6 2014 - 73% (in Gr 3) 95% (in Gr 4) 80% (in Gr 5) 
      
7 2013 94% (in Gr 3) 78% (in Gr 4) 85% (in Gr 5) 80% (in Gr 6) 
      
8 2012 78% (in Gr 4) 56% (in Gr 5) 84% (in Gr 6) 88% (in Gr 7) 
      
9 2011 61% (in Gr 5) 89% (in Gr 6) 95% (in Gr 7) 100% (in Gr 8) 
      

10 2010 33% (in Gr 6) 89% (in Gr 7) 100% (in Gr 8) - 
      

11 2009 56% (in Gr 7) 89% (in Gr 8) - - 
      

12 2008 82% (in Gr 8) - - - 

Table 18 

New Jersey ASK 2008-2011 ς Mathematics 
Cohort Over Time, Proficient + Advanced Proficient 

Current 
Grade 

Graduation 
Year NJ ASK 2008 NJ ASK 2009 NJ ASK 2010 NJ ASK 2011 

      
4 2016 - - - 95% (in Gr 3) 
      
5 2015 - - 95% (in Gr 3) 90% (in Gr 4) 

      
6 2014 - 94% (in Gr 3) 95% (in Gr 4) 100% (in Gr 5) 
      
7 2013 88% (in Gr 3) 83% (in Gr 4) 100% (in Gr 5) 100% (in Gr 6) 
      
8 2012 83% (in Gr 4) 89% (in Gr 5) 89% (in Gr 6) 77% (in Gr 7) 
      
9 2011 94% (in Gr 5) 83% (in Gr 6) 100% (in Gr 7) 94% (in Gr 8) 
      

10 2010 67% (in Gr 6) 66% (in Gr 7) 73% (in Gr 8) - 
      

11 2009 67% (in Gr 7) 61% (in Gr 8) - - 
      

12 2008 77% (in Gr 8) - - - 
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In conclusion, based on the analysis of performance on statewide assessments over time, 
using either the construct of absolute value or of individual student growth over time, RBCS 
has met or exceeded our student achievement goals. These results validate the program 
design and differentiated instructional model. They affirm our bedrock belief that All 
Children Can Learn. However, RBCS recognizes that results on statewide assessments are 
ƻƴƭȅ ŀ ǎƛƴƎƭŜ ǎƴŀǇǎƘƻǘ ƻŦ ŀ ŎƘƛƭŘΩǎ ƻǊ ŀ ǎŎƘƻƻƭΩǎ ǇŜǊŦƻǊƳŀƴŎŜΦ 
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2.2 Academic Goals 

The original charter for RBCS was approved in 1998. The focus and expectations that shaped 
the original academic goals and those of the charter renewals of 2001 and 2006 continue to 
drive the current educational program and foster a culture of high achievement.  

As an organic community, our obligation is to anticipate and be responsive to the evolving 
needs of our students as we prepare them for the twenty-first century. Our current goals 
reflect. 

Academic Goals and Evaluation of Progress 

Goal 1:  All children will achieve proficiency in the core curriculum content areas mandated by 
NCLB by 2014. Achieving or surpassing AYP will serve as the annual measure of progress. 

RBCS performance on state-wide assessments is thoroughly presented and analyzed in Section 
2.1. 

We are strong proponents of a Data Driven Instruction (DDI) model. We have implemented and 

refined interim assessment strategies over the past five years. The following assessment 

milestone objectives have been developed to identify more specifically what is needed to 

support each child in meeting Goal 1. 

Objective 1:  Increase the achievement of students performing below grade level in 
reading by one grade level over the academic year.  

Multiple measures are used to evaluate growth in student achievement. The assessment 
tools include: 
Á Achievement Network LAL incremental assessment ς a sample of data and how 

it converts to re-teach strategies and a measure for student growth is included in 
Appendix D, GPS To Student Success 

Á San Diego Quick, Grades K-8 
Á Developmental Reading Assessment (DRA) ς administered when San Diego Quick 

results indicate below grade level performance 
Á /ƻƭǳƳōƛŀ ¢ŜŀŎƘŜǊΩǎ /ƻƭƭŜƎŜ wŜŀŘƛƴƎ !ǎǎŜǎǎƳŜƴǘ   
Á  ACCESS testing of the ESL students.  

o 18 students baselined in 2010 
o 18 students tested in 2011 met the required grade level increment  
o 2  of 18 students tested in 2011 achieved a perfect score.  

The aggregate of these findings identified 25 students who have not progressed a full grade 
level in reading over the 2010-11 academic year. These students are receiving additional 
reading support in Basic Skills.  

Objective 2:  Increase the achievement of students performing below grade level in 
mathematics by one grade level over the academic year. 

The assessment tools include: 
Á Achievement Network Math incremental assessment tool 
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Á NJ ASK scores in Mathematics 
Á High school Algebra I final exam 

Á The American Diploma Project State Algebra I exam 

o 2010 and 2011 results:  100% passed Algebra I on the American Diploma 
Project State Exam.  

o 2010 and 2011 placements:  14 students were tested, 12 placed in Geometry 
Honors and 2 placed in Algebra II. 

Á RBCS grade-level outcome assessment 

Objective 3:  Increase the percent of students achieving Advanced Proficient status on 
the NJ ASK. 

Á This goal is being met. The results are presented and discussed in Section 2.1. 

The aggregate of these findings identified 20 students who have not progressed a full grade 
level in mathematics over the 2010-11 academic year. These students are receiving 
additional mathematics support in Basic Skills. 

Goal 2:  All 4th and 8th grade students will achieve proficiency on the New Jersey 
Technological Assessment for Proficiency and Integration (NJ TAP-IN) 

Objective 1:  All students will complete developmentally appropriate projects in the core 
content areas using a variety of software applications and web-based resources. 

Ϟ Outcome 1:  All fourth and eighth grade students scored Proficient or above on 
the NJ TAP-IN. 

Ϟ Outcome 2:  A variety of technology-based student projects were completed and 
showcased as performance tasks at school events including International Day 
and the Sci/Tech Fair. 

We are re-evaluating our approach to instruction in technology. While students are meeting 
this basic skill set, we are planning to include more social media and virtual experiences 
across the curriculum. This goal will be re-worked. 

Goal 3: All 8th grade students will produce a culminating performance task that 
demonstrates proficiency in one or more of the core content areas, with an emphasis on 
ŜȄǇŀƴŘƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ŀǿŀǊŜƴŜǎǎ ƻŦ ǊŜŀƭ ǿƻǊƭŘ ƻǇǇƻǊǘǳƴƛǘƛŜǎΦ  

Objective 1:  All students will participate in an internship assignment culminating in a 
formal presentation in a career area aligned with their interests and aptitudes.  

All of the eighth grade students were placed in internships that aligned with their individual 

aptitudes and interests. These preferences were determined using a web-based modified 

Myers-Briggs interest survey. Students spent a minimum of 1 hour per week on-site working 

with a mentor. As indicated in Table 4-4, survey data from sponsors was positive. Students 

performed all Work Place Readiness Skills with highest ratings. Emphasis was also on the 

newly incorporated Financial Literacy Skills.  
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Community partners agreed to host an intern in the upcoming year. Some offered to 

sponsor more than one student and some offered summer employment to age-eligible 

students. Feedback from these community partners has served to strengthen our program 

and expectations for student performance. In the period of this renewal, only 3 students in 

72 placements were unsuccessful in their placements and were reassigned in the school. 

The Internship Program is a highlight of the 8th grade experience and of our Service Learning 

Program. It is significant that 13 and 14 year olds are so successful in a model most 

frequently assumed to be part of a high school or college program. 

À Outcome:  Internship placements are referred to in Community Engagement, 
Section 1.4 of this report. 

Objective 2:  All students will choose an area of high interest within the framework of the 
NJ CCCS to conduct a year-long research project culminating in a presentation to the school 
community in the spring of their graduating year. 

Å A Professional Learning Community has been established to design the eighth 
grade Capstone Project for the 2011-12 school year. 

Objective 3:  As appropriate, students will complete the requirements for admission to 
specialized high school programs.  

À Outcomes over the past 5 years: 

¶ RBR Academy of Engineering:  2  

¶ RBR Academy of Finance:  5 

¶ RBR Academy of Performing Arts:  2 

o Creative Writing:  5 
o Dance:  1 
o Drama:  5 
o Vocal Music:  1 

¶ RBR Photography: 2 

¶ RBR Commercial Art:  1 

¶ RBR Computer Assisted Technology:  1  

¶ RBR Advanced Via Individual Determination (AVID) Program ς 8 accepted, 2010-
2011 

Objective 4:  As appropriate, students may elect to participate in academic programs 
sponsored by outside organizations. 

À Outcomes over the past 5 years: 

¶ Stars Challenge at Monmouth University  
o 51 students completed the program 

¶ AT&T Hacemos High Tech Day 
o 10 students attended, 2010 and 2011 

¶ Schomberg Young Scholars Program 
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o 13 students attended in 2007-2009 
 
The results support that RBCS actively seeks to encourage students to participate in 
ambitious co-curricular programs. Additional programs this year include: 

Á Monmouth University Science Symposium ς 6 students 
Á Garden State Debate League ς 9 students 

Goal 4:  All students will demonstrate proficiency in a world language and familiarity with 
its corresponding culture to foster communication and an appreciation of diversity. 

Objective 1: Ninety percent of 8th grade students will be placed in the second year of World 
Language based on the scores achieved on placement tests designed, administered and 
scored by high school personnel. 

 Currently, our World Language instruction is the study of Spanish, with a single marking 
period introduction to Italian or Chinese. The 90% goal for advanced high school language 
placement refers to second year Spanish. 

Ϟ Outcome:  We have not reached the 90% goal over time. We have conducted a thorough 
analysis of the factors contributing to this trend and have taken the following corrective 
action steps: 

Ğ Reviewed the placement test data with the high school and determined that our 
curriculum is not in alignment with the test. In the past two years we have transitioned 
to the NJ CCCS for World Language, which measure skills and progress differently than 
the more traditional model used at the high school. 

Ğ Identified a need for more instruction materials. These are in place for this school year. 

Ğ Needed to differentiate the instruction. We have reversed our grouping from cross-age 
groups to grade level cohorts. We have introduced an elective to provide opportunity 
for students to explore other languages without taking instructional time from Spanish. 

Ğ Addressed the placement of Spanish in the master schedule to eliminate the problem of 
students missing instructional time by leaving early for sports. 

Ğ Continue curriculum articulation meetings with the high school. 

Objective 2: All students will demonstrate enhanced knowledge of diverse cultures by 
researching and presenting at the International Day. 

We have recently revised the measurement of outcomes to a quantitative evaluation of a 
research and performance task.  

Ϟ Outcome:  For 2010-11, all students received a grade of 80 or higher, or the equivalent in 
Grades K-нΦ tǊƛƻǊ ȅŜŀǊǎΩ Řŀǘŀ ǿŀǎ ŀƴŜŎŘƻǘŀƭΦ  

Goal 5: All students will participate in a service learning activity that expands their 
knowledge in the core curriculum content areas through practical experiences in the 
community.   

Objective 1:  Every grade level will complete developmentally appropriate activities as 
defined in the RBCS Service Learning curriculum. 
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Ϟ Outcome:  Service Learning grade is formally recorded on quarterly report cards. 

Ϟ Outcome:  Throughout this report, we have commented on our Service Learning Program 
and activities. The success of the program is evident throughout the building in the form 
of awards, plaques and letters of commendation. The most significant outcome is that 
we live this belief in the culture of the school. 

Goal 6:  Healthy Habits of the Mind and Body - All students will demonstrate awareness of 
healthy nutritional choices and wellness activities. 

 Objective 1:  Cultivate healthy eating habits by providing nutritious school meals. 

Ϟ Outcomes: 
Á Won the Great American Salad Bar Grant, which allows us to provide salad as a 

lunch choice for students and faculty. We are tracking the number of students who 
choose salad at lunch each day. Our data collection so far reveals that 70% of the 
students have selected salad as a lunch choice. Ninety-five percent of the students 
who are eligible for free or reduced lunch choose salad for lunch at least 3 times 
per week. 

Á Seventh grade won a UnitedHealth HEROES Grant. The grant supports youth-led 
service learning initiatives addressing childhood obesity and healthy lifestyles. The 
students used the grant to research and conduct the Community Health Fair. 

Objective 2:  Increase student involvement in fitness activities as part of their daily routine.   

Ϟ Outcomes: 
Á ²Ŝ Ǉƭŀƴ ǘƻ ǳǎŜ ǘƘŜ tǊŜǎƛŘŜƴǘΩǎ CƛǘƴŜǎǎ tǊƻƎǊŀƳ ǘƻ ƳŜŀǎǳǊŜ ǇŜǊǎƻƴŀƭ fitness. 
Á All Grades K-5 students were introduced to Yoga through the Physical Education 

curriculum. 
Á The Milemakers walk at recess with the school nurse. 

We are pleased with the progress we have made with this new initiative in contributing to 
the development of positive lifelong habits, in light of current concerns with childhood 
obesity and increasingly sedentary activities of children.  

Additional Internal or External Assessments 

Data has been provided in the discussion of the academic goals and objectives.  
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Programmatic Adjustments and Professional Development Activities 

Programmatic adjustments and professional development activities are proposed as a result 
of thorough analysis of assessment data from multiple measures. This approach has led to 
the following changes in our instructional design for this year: 

Á Expanded the 90 minute blocks in Language Arts and Mathematics to five times per 
week in Grades 6-8 

Á Expanded the Language Arts block in Grades K-5 to incorporate WriǘŜǊΩǎ ²ƻǊƪǎƘƻǇ 

Á An expanded array of elective courses offered to Grades 6-8 in STEM and the Arts. 
Students selected one elective from each cluster for each semester 

In establishing our professional development goals and programmatic adjustments, coupled 
with data analysis, we are committed to the construct of the Professional Learning 
Community. We realize the value of having teachers from cross-content areas working 
together to develop initiatives. Using this framework, we have identified the following 
professional development goals as outlined in our 2011-12 Professional Development Plan: 

Á Become more conversant with the national standards and the American Diploma Project as 
we evolve our curriculum and instruction to prepare students with the knowledge and skill 
sets necessary for the 21st century. 

Á  
Á Analysis of the 2009-2011 NJ ASK writing task scores was used to identify a school-wide 

student achievement goal in writing.  
o Develop a school-wide approach to the teaching of writing through participation by 

lead teachers in the Columbia Teachers College Reading and Writing Workshop 
Series.  

o In PLCs, teachers will practice applying the state rubric to writing samples to ensure 
a common understanding of what constitutes good writing across grade levels and 
content areas. 

o This school-wide goal will factor into the teacher evaluation model.  

Á Revise Mathematics and Science curricula to reflect STEM with a more integrated approach 
to the content areas. 

Á Establish a Professional Learning Community to revise the World Language curriculum to 
align with the new methodology for instruction and assessment. 

Á Establish a Professional Learning Community to focus on implementation of 21st Century 
technology skills, including application of social media to instruction. 

Á Provide training as appropriate on the new student records database modules in order to 
ensure communication with parents and increased efficiency for school operations, 
including the grade book and the parent portal in the Genesis system. 

Á On an on-going basis through a variety of activities, familiarize faculty with Anti-Bullying 
mandates, how to differentiate bullying from other incidents and equip them with 
intervention strategies to support healthy child development 
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2.3 Culture of High Student Achievement 

At RBCS we realize that the level of student achievement is unequivocally dependent on the 
quality of a healthy school culture. We pride ourselves on providing a safe and nurturing 
school where all children can flourish. Visitors frequently comment that you can feel the 
warmth and energy within minutes of being in the school.   

We have discussed the instructional practices and their alignment with the mission and 
beliefs extensively in earlier sections of this report. It is the messaging of this expectation 
that is so critical to the success of ƻǳǊ ǎŎƘƻƻƭΣ ǿŜ ǳǎŜ ǘƘŜ ǘŜǊƳ άƛƴǘŜƴǘƛƻƴŀƭƛǘȅέ ǘƻ ŎŀǇǘǳǊŜ 
how strongly we invest dynamic. Some of the methods we have designed to ensure that the 
message is delivered and received include:  

Á Students and teachers complete the Kaleidoscope Profile and True Colors Inventory to 
determine their learning style. The results give teachers and students essential information 
about their talents and preferences. This helps teachers design their instruction to 
incorporate all children regardless of their own style. As an organization we know how to 
capitalize on difference rather than allow it to create conflict. This is a key component to 
our success.  

Á It is a nonnegotiable professional expectaǘƛƻƴ ŀǘ w./{ ǘƘŀǘ ŜǾŜǊȅ ǘŜŀŎƘŜǊ άƻǿƴǎέ ŜǾŜǊȅ ŎƘƛƭŘ 
in the school. We do not accept the more traditional approach of drawing boundaries 
ŀǊƻǳƴŘ ŀ ǘŜŀŎƘŜǊΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ōŀǎŜŘ ƻƴ ƎǊŀŘŜ ƭŜǾŜƭ ƻǊ ǎǳōƧŜŎǘΦ  

Á Faculty meetings are conducted twice each month, and are designed as mini-professional 
development and information sharing sessions. It allows us to have regular check-ins on the 
tenor of the school. 

Á Daily community morning meetings provide an opportunity to celebrate charter-like 
behaviors and evaluate unacceptable incidents or infractions that do no align with our 
expectations. 

Á We expect all of the adults to model our values in their dealings with students and 
colleagues, and continually remind the older students to model appropriate behaviors for 
the younger children.   

Á All school activities are subsidized so that every child can participate. 

Á We are vigilant that we are being inclusive of our whole community when sponsoring 
events or extra-curricular activities. We address the hurdles (excuses) that frequently might 
prevent parents or children from participating. We provide transportation, babysitting, 
meals, help with completing paperwork, access to health care programs ς all to ensure 
access to a fair and equal education for all children.  

At the end of the day, we depend on the administration and the faculty to be the 
gatekeepers for this level of involvement. These are the components of caring it takes to 
provide an education for the whole child. 
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Teacher Evaluation and Instructional Improvement Strategies 

In the original RBCS charter, the founders outlined the requirement for a performance-
based teacher evaluation and compensation model. The original version of this model was 
implemented in 2002. We have been pioneers in tackling one of the most complex and 
challenging issues in public education. We hold that that performance should determine 
how teachers are evaluated and compensated. It is affirming that nine years later this 
reform effort is soon to become standard practice for all public school educators in New 
Jersey. 

The model has been revised as the school evolved, and for the past two years has included a 
measure of student achievement for individual teachers. This year we have developed a 
school-wide student achievement goal ǘƻ ōŜ ƛƴŎƭǳŘŜŘ ƛƴ ŀƭƭ ǘŜŀŎƘŜǊǎΩ ŜǾŀƭǳŀǘƛƻƴǎ. Earlier in 
this report we identified a writing task as this goal. In 2010-11 we took the first steps 
toward including measures of student achievement in untested grades and content areas. 
We will continue to work on refining this complicated objective. 

We use the Charlotte Danielson evaluation tool with extensively-developed rubrics. We 
have recently put more emphasis on what we term targeted observations. These sessions 
allow us to observe how areas identified ŦƻǊ ǘŜŀŎƘŜǊǎΩ ƛƳǇǊƻǾŜƳŜƴǘ ŀǊŜ ǇǊƻƎǊŜǎǎƛƴƎΦ ¢ƘŜȅ 
also allow us to collect information across teachers and grade levels on our school-wide 
instructional goals.  

Regular reflection by teachers is an important part of our instructional process. We 
encourage teachers to share their thoughts and observations on particular lessons with 
their PLCs.  

Reform requires larger effort on the part of all educators. We place a strong emphasis on 
professionalism given the broad scope of responsibilities expected of all of our teachers. We 
assume engagement well beyond the classroom and have designed our evaluation tool to 
ŎŀǇǘǳǊŜ ǘƘŜƛǊ ƭŜǾŜƭ ƻŦ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ǿƘŀǘ ǿŜ ǘŜǊƳ άŎƘŀǊǘŜǊέΦ  

As mentioned earlier, we are redesigning our parent feedback survey. This information is 
now part of the professionalism domain rating for individual teachers. 

Observations of instructional practice and analysis of student outcomes direct professional 
development of individual teachers, provide insight on the effectiveness of instructional 
strategies, and guide adjustments to the curriculum. 

Since 2002, our model has linked teacher performance to compensation. We have 
implemented this model with different levels of completeness depending on funds available 
for salary increases. We are currently working to finalize this model and adopt the revised 
model in policy. Our intent is to expand the model to include our adjuncts and staff. 

This process is outlined in the PowerPoint presentation included in Appendix C.  We 
presented this material at the New Jersey Charter Schools Association Conference in April, 
2011. The number of follow-up requests to discuss the model further from conference 
participants substantiates the significance of this work to our field.  
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3. Organizational Viability 

3.1 Compliance 

RBCS is in compliance with federal and state statutes and regulations as compiled in the 
recently developed New Jersey School Boards Charter Critical Policy Manual. These policies 
are updated or revised periodically to reflect the position of the Board of Trustees or 
mandates from the Department of Education. 

An administrative goal for 2011-12 is to capture all operations and best practices into policy 
and include them in the manual. This initiative will ensure the stability of the organization 
and is included in the Leadership Succession Plan.  

This manual is currently being customized for RBCS in consultation with Strauss-Esmay, Inc. 
The work is subsidized through a New Jersey Charter Schools Association Smarter Charter 
Grant.  

Enrollment Data for Students with Special Needs 

All enrollment data, including Special Education and English Language Learners, is provided 
in Section 3.3c of this document. 

Delivery of Services to Students with Educational Disabilities 
The goal for students with educational disabilities is to support them in the least restrictive 

environment. Students with educational disabilities have additional services and 

instructional options available to them per their I.E.P.  The curriculum for students with 

educational disabilities is consistent with the rigor of that offered in the general education 

program. However, numerous instructional strategies and modifications are implemented 

to ensure maximum individual student achievement.  

The Child Study Team (CST) is composed of a school social worker, school psychologist and 
the LDTC. The CST is at school one day per week. For children with multiple needs beyond 
the scope of the basic CST review, neurological, physical, and psychiatric examinations were 
conducted as recommended by the CST findings. Additional support services include a 
speech therapist, a physical therapist and 2 occupational therapists. Beyond the 
requirements of code, RBCS retained specific therapists to provide continuity of services for 
individual children. 

Instruction is provided by two teachers with Teacher of Students with Disabilities 
Certification. 
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Instructional options include: 

¶ Resource room instruction 

¶ In-class support 

¶ Environmental accommodation  

¶ Curriculum adaptations 

¶ Assistive technology 

¶ 504 Plans are developed as prescribed  

¶ Extended School Year (ESY) as required in I.E.P.s 

Delivery of Services to Bilingual Students 
ESL and LEP plans follow the guidelines outlined on the NJ Department of Education 

website.  

RBCS uses the IDEA Proficiency Test in Reading, Oral, and Written Expression assessment 

tool to establish language proficiency and determine eligiblility for ESL services. 

Instruction is delivered to ESL students through a combination of pull-out services and 

increased levels of in-class support. The curriculum emphasizes the state standards in the 

respective grade levels with a focus on the acquisition of language arts skills. The curriculum 

is comprehensive in that it include a focus on: academics, need to improve and expand 

ǎǘǳŘŜƴǘΩǎ ōŀŎƪƎǊƻǳƴŘ ƪƴƻǿƭŜŘƎŜΣ ŀƴŘ ŎǳƭǘǳǊŀƭ ŀǿŀǊŜƴŜǎǎΦ A variety of instructional 

materials and a close collaboration of the teaching teams insures universal access to 

learning for all students. 

 As documented in the Academic Goals, Section 2.2, RBCS has administered the ACCESS for 

ELLs test  for four years. Outcomes show steady improvement and are used to guide the 

instructional design of the ESL program. 

We are in consortium with Red Bank Regional High School and share our NCLB Title III funds 

with them. Our instructional strategies are substantially aligned with theirs. This 

collaboration results in success for our students when they advance to the high school. 

Statewide Assessment Program 

Information about the Statewide Assessment Program, including the dates of assessment 

and participation, has been provided in Section 2.1 of this document. 
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Internal Policies and Procedures for Student Discipline  

The expectations for student behavior are discussed extensively in Section 1.1. A founding 
tenet of the Charter requires that discipline be approached from a framework of   

Á prevention, with emphasis on a strong character education program,  
Á a comprehensive array of child-specific remedies 
Á consistent consequences 

All discipline actions are consistent with policy. The revised Harassment, Intimidation and 
Bullying Policy 5131 was adopted on September 21, 2011 and professional development 
training was conducted on September 30, 2011. The Code of Conduct stresses prevention 
through strong character development, child specific remedies for misbehavior, and 
consistent consequences.  
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EXPECTATIONS FOR STUDENT BEHAVIOR 

Red Bank Charter School students are expected to behave and conduct themselves in a manner that 
will contribute to the development of an orderly community of learners. 

We believe that positive student attitude and positive behavior are key elements to effective 
learning. It is important to teach students that their attitudes and actions can be directly related to 
their academic success. 

With support and assistance from school staff and family members, all students have the capacity to 
demonstrate actions that build an effective school culture and enhance individual learning. 

CODE OF CONDUCT 
Each class will generate a list of acceptable behaviors for their students. 

School is about learning. Disruptions stop the learning process for both the student and the class. As 
a result, the student creating the disturbance will make up that lost learning time. 

In addition, the teacher will discuss the situation with the student and suggest ways of improving 
the behavior. The teacher will also discuss thŜ ǎǘǳŘŜƴǘΩǎ ōŜƘŀǾƛƻǊ ǿƛǘƘ ǘƘŜ ǇŀǊŜƴǘǎκƎǳŀǊŘƛŀƴǎ ŘǳǊƛƴƎ 
their weekly Charter Chat. 

NON-NEGOTIABLE BEHAVIORS 

Actions Consequences 
Putdowns or disrespect Recess time withheld 
  
Destruction of property *Contribution/reparation 
  
Harassment, intimidation, bullying See Policy in Appendix A 
  
Physical disrespect or violence Suspension 
  
Making threats Police action 
  
Horseplay Recess time withheld 
  
Stealing *Contribution/retribution 
  
Weapons Police action 
  
Cursing or vulgar language Recess time withheld/contribution 

Three occurrences:  Saturday School 
  
Skipping or leaving school Saturday School 
  
Food or drink in class Confiscated by teacher 
  
Unexcused tardiness Home visit to parent/guardian 
  
Use of drugs/alcohol Police action/drug screening 

Students will be required to make a contribution to the community that compensates for the action. Certain actions will 
require contribution time which will be served in Saturday School. Parents will be notified in advance if this action is 
necessary. 

Red Bank Charter School Parent/Student Handbook 2011 
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School suspension and expulsion numbers 
In four years, we have reported three EVVRS incidents. We do not endorse the practice of 
out of school suspension. Instead, we assign Saturday School. We do exclude students from 
the classroom if necessary to continue instruction to the rest of the class and provide a 
supervised independent work area. In the history of the school, there have been no 
expulsion proceedings. 

Health and Safety 

The numerous mandated professional development sessions realted to health and safety 
are conducted annually by the School Nurse and/or appropriate resources. Participation is 
documented and maintained on file. 

The Prevention and Treatment of Sports-Related Concussion and Head Injuries Policy No. 
5141.5 was adopted on September 21, 2011 and professional development training was 
conducted on September 30, 2011. 

All required safety inspections of our facility are conducted annually. We have received the 
appropriate certifications or notifications that we are in compliance. All documentation is 
posted or on file as appropriate. 

Fiscal Accountability 

Evidence of compliance and fiscal accountability is provided in Section 3.4 of this document. 

Master Schedules 

Master schedules are provided in Appendix F for all homerooms, K-8, which reflect 
instruction in all core content areas. Grades 6-8 include an array of electives in Fine and 
Performing Arts and STEM in compliance with the DOE directive encouraging student choice 
in the areas in which they have interest. Additionally, samples of Special Education, ESL and 
Basic Skills schedules have been provided documenting compliance with special population 
mandates.  
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3.2 Governance and Administration 

Key Organizational Challenges and Governance Issues 

It is significant that the organization as a whole has not had any substantial stakeholder 
complaints. We credit this to our pro-active approach and school-wide open door policy. 
We are continually soliciting input and feedback from the community, as discussed and 
evidenced extensively in Section 1.4 of this report. 

Our most substantial organizational issues were challenges that carried over from the 
previous renewal period. The following challenges have been resolved: 

¶ A consequence of the BOT divide over the building purchase and renovation resulted in an 
investigation which led to a substantial fine levied by the DOE. Under the current board and 
administrative leadership, the following actions were taken: 

Ğ The criteria outlined by the DOE necessary to qualify for a reduction in the fine were 
met, and the fine was substantially reduced. 

Ğ A settlement was negotiated with the two major creditors. 

Ğ The reduction to the operating budget due to the fine was absorbed without impact 
on the instruction, personnel or programs. 

¶ Representatives from the BOT and the school administration in conjunction with the school 
attorney developed the conditions of a Consent Order. This action settled the long-standing 
lawsuit from the Red Bank Board of Education. 

¶ In response to a prolonged campaign to discredit Red Bank Charter School by Red Bank 
Borough and district stakeholders, RBCS conducted a public-awareness initiative. Through 
community forums RBCS presented factual information about charter schools and charter 
funding, and publicized steadily improving student achievement results. The Board and 
administration aligned the school community in accepting this positive approach rather 
than choosing a defensive response to the negative campaign.  

¶ A formal Grievance Committee is in place as required by policy. In the five-year span of this 
renewal application, there was a single parental complaint that was processed through the 
Grievance Committee and was addressed and documented to the satisfaction of the school 
attorney.  

¶ RBCS Foundation re-established in 2008. Per regulation, it is a completely separate entity 
from the school with no cross-over of leadership. 

¶ hƴŜ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ Ǝƻŀƭǎ ƛǎ ǘƻ ōŜ ƻǳǘǎǇƻƪŜƴ ŀŘǾƻŎŀǘŜǎ ŦƻǊ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ƳƻǾŜƳŜƴǘΦ 
This was challenged by a stakeholder which led to editorials and public comment. The BOT 
and administration met with the involved stakeholders to listen respectfully to their 
comments, and took action as appropriate. 

¶ The administration, working with the board president and the school attorney, took the 
action necessary to be in compliance with the directive of the Office of Investigation 
regarding the status of a Trustee. 
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Assessment of Governance 

In the period of this renewal, the academic stature of the school has steadily increased. The 
BOT has been engaged with the administration and faculty in curriculum and programmatic 
adjustments, which led to improved student outcomes.  

The efforts to maximize the use of the facility to support the education of the whole child 
are commendable. Particularly significant was the completion of the kitchen project, which 
allows us to launch our in-house meals program. The five-year facility plan demonstrates 
foresight necessary to maintain two century-old buildings.  

There have been a minimal number of audit recommendations during the timeframe of this 
renewal. When necessary a corrective action plan was completed, filed as required, and 
measurements were put in place to make the adjustments. The current fund balance 
reflects prudent and conscientious financial decision making.  

There have been no challenges to or lack of compliance with policy.  

The personnel initiatives have included adopting a contract and an evaluation protocol for 
the Charter School Administrator, and the review of a draft succession plan. The BOT has 
been actively engaged in overseeing the performance-based evaluation and compensation 
model for teachers and endorses its expansion to include all school personnel. Committing 
these initiatives to policy contributes to the on-going stability of the organization. 

Although the BOT functions in committee structure, it is important that all board members 
have an overview of the operations of the school to promote cohesiveness across the 
board. An orientation program will be prepared and available to new members beginning 
with the 2011 appointments.  

It is an ongoing challenge to maintain the BOT at full membership. The level of recent public 
interest in charter education and the ranking of the school should serve to help with 
member recruitment. 
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3.3 Enrollment and Demographics 

The student records information system recently implemented at RBCS is Genesis, which 
articulates with the local regional high school. Data sources that verify enrollment and wait 
list information are NJ Smart enrollment data, NJ ASK number of students tested, per-pupil 
funding and the January 15 submission to the DOE of lottery outcomes and wait list 
information. The information across multiple sources is consistent. 

Enrollment Trends 

Over the past three years, the school is consistently enrolled at or above 96%. If there are 
seats available, they are typically in the upper grades, 6-8.  

Wait list data indicates that the demand exceeds the 20 seats available per grade in Grades 
K through 5 and in Grade 7. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Over the last four years (2007-08 through 2010-11), the majority of the students who left 
the school (82%) move out of district; a small number who leave (14%) transfer to the 
district school. Students whose families choose the charter school remain at charter unless 
the family moves, indicating a high level of satisfaction. This information is captured by 
grade level over time in the following mobility charts. 

Wait List ς 3 Year History 

Grade 2009-
10 

2010-
11 

2011-
12 

    
K 19 20 7 
    
1 12 18 11 
    
2 16 10 11 
    
3 4 16 10 
    
4 11 5 7 
    
5 3 6 2 
    
6 1 1 0 
    
7 3 0 3 
    
8 1 0 0 
    

Total 70 76 51 



Page | 50  
 

 

 

2007-08 Mobility by Grade and Total School 

 
 
 
 

Grade 

 
 
 

Maximum 
Allowed 

 
 
 
 

10-15-07 

 
 
 
 
Losses 

 
 
 
 

Reason for Loss 

 
 
 
 

Gains 

 
 
 
 

6-30-08 

 
 
 

Mobility 
Rate 

        
K 18 18 0  0 18 0.0% 
        
1 18 18 0  0 18 0.0% 
        
2 18 18 1 Moved out of district 1 18 11.1% 
        
3 18 18 0  0 18 0.0% 
        
4 18 18 1 Moved out of district 1 18 11.1% 
        
5 18 18 0  0 18 0.0% 
        
6 18 15 0  2 17 13.3% 
        
7 18 18 0  0 18 0.0% 
        
8 18 18 0  0 18 0.0% 
        

Total 162 159 2  4 161 3.8% 

2008-09 Mobility by Grade and Total School 

 
 
 
Grade 

 
 

Maximum 
Allowed 

 
 
 
10-15-08 

 
 
 

Losses 

 
 
 
Reason for Loss 

 
 
 

Gains 

 
 

 
6-30-09 

 
 

Mobility 
Rate 

        
K 18 18 2 Moved out of district 2 18 22.2% 
        
1 18 18 2 Moved out of district 1 17 16.7% 
        
2 18 18 0  0 18 0.0% 
        
3 18 18 1 Moved out of district 0 17 5.6% 
        
4 18 18 0  0 18 0.0% 
        
5 18 18 1 Moved out of district 0 17 5.6% 
        
6 18 18 1 Transferred to district school 1 18 11.1% 
        
7 18 17 3 Moved out of district 1 15 23.5% 
        
8 18 18 0  0 18 0.0% 
        

Total 162 161 10  5 156 9.3% 
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2010-11 Mobility by Grade and Total School 

 
Grade 

Maximum 
Allowed 

 
10-15-10 

 
Losses 

 
Reason for Loss 

 
Gains 

 
6-30-11 

Mobility 
Rate 

        
K 20 20 0  0 20 0.0% 
        
1 20 20 0  0 20 0.0% 
        
2 20 20 1 Moved out of district 1 20 10.0% 
        
3 20 20 1 Transferred to district school 1 20 10.0% 
        
4 20 20 2 1 moved out of district 

1 transferred to district school 
2 20 20.0% 

        
5 20 20 0  0 20 0.0% 
        
6 20 20 1 Moved out of district 2 21 

(a) 
15.0% 

        
7 20 17 1 Transferred to private school 1 17 11.8% 
        
8 20 18 0  0 18 0.0% 
        
Total 180 175 6  7 176 7.4% 

 
(a) Obtained DOE permission to exceed class size 

2009-10 Mobility by Grade and Total School 

 
 

Grade 

 
Maximum 
Allowed 

 
10-15-

09 

 
 

Losses 

 
 

Reason for Loss 

 
 

Gains 

 
 

6-30-10 

 
Mobility 

Rate 
        

K 20 20 2 Moved out of district 1 19 15.0% 
        
1 20 20 0  0 20 0.0% 
        
2 20 20 2 Moved out of district 2 20 20.0% 
        
3 20 20 0  0 20 0.0% 
        
4 20 20 0  0 20 0.0% 
        
5 20 19 1 Moved out of district 2 20 15.8% 
        
6 20 19 2 Moved out of district 0 17 10.5% 
        
7 20 20 2 1 moved out of district 

1 transferred to district school 
2 20 20.0% 

        
8 20 15 1 Moved out of district 1 15 13.3% 
        
Total 180 173 10  8 171 10.4% 
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Student Attendance 

As evidenced by the data in the chart below, the attendance across the school is consistent 
by grade and is excellent overall. 

 

2010-11 Attendance 

Grade Annual Average 
  
K 95.7% 
  
1 97.8% 
  
2 96.1% 
  
3 95.9% 
  
4 95.9% 
  
5 97.8% 
  
6 97.2% 
  
7 95.9% 
  
8 96.9% 
  

Total 96.6% 

 

Student Body Demographic Data 

As mentioned in the Introduction, despite the limitations of the lottery recruitment efforts 
have resulted in a diverse student body. 

RBCS Demographics, Percent of Total Students 

 
 

Year 

 
 

Gender 

 
 

Ethnicity 

 
Economic 

Disadvantage 

English as 
Second 

Language 

 
Special 

Education 
          
 Male Female Asian Black Hispanic White    
          

2011-12 49% 51% 3% 18% 32% 46% 42% 9% 12% 
          

2010-11 51% 49% 4% 19% 29% 48% 41% 11% 14% 
          

2009-10 49% 51% 3% 20% 29% 48% 38% 14% 9% 
          

2008-09 51% 49% 3% 21% 31% 45% 39% 18% 11% 
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3.4 Fiscal Solvency 

Adequacy of Fiscal Plan 

The Red Bank Charter School (hereafter RBCS) annually adopts an operating budget.  
Instructional expenses historically have exceeded the 60% minimum level requirement for 
the general fund.  The RBCS has utilized the Asbury Park Information Technology Center 
software since 1999 which is approved by the state for utilization to be in compliance with a 
fully implemented GAAP accounting system.  The RBCS annually undergoes an independent 
audit by an approved CPA as required by law.  Since opening the doors in 1998 the RBCS has 
remained solvent and has never had a deficit in operations. 

Fund Balance 

For the year ended June 30, 2011 the RBCS had an unassigned fund balance of $167,493.  
This represents an increase of $113,803 over the previous fiscal year end.  The RBCS has 
increased its unassigned fund balance from the year ended June 30, 2008 by $159,748.  An 
eight (8) year analysis of fund balance can be seen in the Comprehensive Annual Financial 
Report (CAFR) at Exhibit J-3. 

Comprehensive Annual Financial Reports (CAFR) and 
!ǳŘƛǘƻǊΩǎ aŀƴŀƎŜƳŜƴǘ wŜǇƻǊǘǎ ό!awύ 

The most recent CAFR and AMR for the year ended June 30, 2011 were completed on 
September 27, 2011 by the audit firm of DAK CPA, David A. Kaplan, CPA, RMA auditor.  The 
audit opinion expressed an unqualified opinion on the financial statements, which is the 
highest assurance an auditor can render.  The RBCS has consistently achieved an unqualified 
opinion on the financial statements.  The CAFR and AMR are included with this submission 
as evidence of the RBCS solvency and adherence to both internal controls over financial 
reporting and compliance with applicable laws and statutes of the State of New Jersey. 

The AMR indicates that there are no findings or recommendations as of June 30, 2011.  The 
two recommendations that were referenced as of June 30, 2010 have been successfully 
implemented.  A corrective action plan which outlined the findings and recommendations 
from the June 30, 2010 AMR were adopted by the Board of Trustees and successfully 
implemented by the finance office during the year ended June 30, 2011. 
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GAAP Accounting System 

¢ƘŜ w./{ ǳǘƛƭƛȊŜǎ ǘƘŜ !ǎōǳǊȅ tŀǊƪ LƴŦƻǊƳŀǘƛƻƴ ¢ŜŎƘƴƻƭƻƎȅ /ŜƴǘŜǊΩǎ ό!tL¢/ύ ǎƻŦǘǿŀǊŜ ŦƻǊ ƛǘǎ 
accounting record keeping.  The APITC is a full functioning accounting software package that 
complies with all aspects of Generally Accepted Accounting Principles (GAAP) as prescribed 
by the State of New Jersey, Department of Education.  The accounting system permits the 
RBCS to operate a complete encumbrance accounting system which requires a purchase 
requisition submission and approval prior to an encumbrance for an order of goods or 
services being made and a purchase order being issued. 

The system permits the RBCS to record the 108 line item approved budget and track all 
revenues and appropriations on a daily basis.  Subsidiary ledgers for receipts/revenues and 
disbursements/expenditures are integrated into the general ledger for immediate 
journalizing as needed. 

Internal Controls and Procedures 

Procedures are in place for all aspects of the RBCS financial records.  As previously 
mentioned there is a complete encumbrance accounting system operating which requires 
approval of all purchases for goods/services prior to any actual purchase. 

Monthly finance committee meetings and Board of Trustee meetings ensure that all 
disbursements for goods and services are presented at the committee level for detailed 
review and then to the complete Board of Trustees upon the recommendation of the 
committee review.  Board Secretary Reports are submitted to the finance committee and 
Board of Trustees for detailed review at the committee level and approval by the Board of 
Trustees at the recommendation of the finance committee.  The Board Secretary reports 
are submitted to the County Office on a quarterly basis.  

All budget appropriation transfers and budget modifications are presented to the finance 
committee for detailed discussion and review prior to recommendation to the full Board for 
approval. 

Monthly bank reconciliations are prepared by the Business Administrator (in lieu of having a 
Treasurer of School Moneys) which is verified to the Board Secretary Report on a monthly 
basis.  All reports are accessible for detailed review by the entire Board at any time. 

Monthly budget summary reports which summarize the original budget, modified budget, 
expenditures, encumbrances and balances remaining are provided to the finance 
committee for review. 

 

Mortgage and Supporting Asset 

The RBCS currently has two outstanding mortgage loans which are paid on a monthly basis.  
The outstanding balances at June 30, 2011 were $2,929,365.  The Building and 
Improvements appraised value totaled $4,655,800 based upon the last appraisal completed 
March 31, 2009.  A new appraisal is planned on being completed during fiscal year 2012.  
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The net value of the Building and Improvements at June 30, 2011 after depreciation in 
accordance with GASB 34 requirement is $3,815,155.  

Five Year Fiscal Plan 

The outlook for the RBCS looks bright.  The fiscal responsibility shown in the past is the 
stepping stone for the future at RBCS.  Community involvement from the Red Bank Charter 
School Foundation and the CCO groups through fund raising efforts provide a stable 
environment for both facility upgrades as needed and instructional equipment support.  
Although neither is relied upon when budgeting, both groups provide invaluable financial 
support and service throughout each year to the RBCS Community. 

The current level of funding being received by the RBCS will not only enable the RBCS to 
continue to meet the 60% Instructional requirement for the next five years but will provide 
the necessary supplies, equipment, experiences and materials that the RBCS students, staff 
and community thrive on.   

 

The following detailed financial documentation is provided in Appendix G: 

¶ Budget summary, narrative and cash flow for fiscal year 2011-12 

¶ !ǳŘƛǘƻǊΩǎ aŀƴŀƎŜƳŜƴǘ wŜǇƻǊǘ ŦƻǊ ȅŜŀǊ ŜƴŘŜŘ WǳƴŜ олΣ нлмм 

¶ Projected budget summary, narrative and cash flow for fiscal year 2012-13 
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3.5 Facilities 

Facility Maintenance Plan 

The building dates from the last half of the nineteenth century, and the Board of Trustees is 
aware of the importance of having a maintenance plan and providing for its execution 
appropriately in the operating budget. There is a five year maintenance facility plan in place. 
The project to replace the roof was put out to bid as required and began in October, 2011.  

While future plans include conducting a feasibility study on facility expansion, as covered in 
Section 4.2, the building adequately supports the current educational program and can 
absorb the proposed addition of a pre-K class. 

Facility Expansion Plans and Related Budget 

There are no current or projected plans to expand the facility. 
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4. Five-Year Planning 

4.1 Projected Enrollment 
RBCS Projected Enrollment Chart With No Expansion 

Grade 2012-13 2013-14 2014-15 2015-16 2016-17 
      
K 20 20 20 20 20 
      
1 20 20 20 20 20 
      
2 20 20 20 20 20 
      
3 20 20 20 20 20 
      
4 20 20 20 20 20 
      
5 20 20 20 20 20 
      
6 20 20 20 20 20 
      
7 20 20 20 20 20 
      
8 20 20 20 20 20 
      

Total 180 180 180 180 180 

RBCS Projected Enrollment Chart With Expansion to Include a Pre-K 

Grade 2012-13 2013-14 2014-15 2015-16 2016-17 
      

Pre-K 20 20 20 20 20 
      
K 20 20 20 20 20 
      
1 20 20 20 20 20 
      
2 20 20 20 20 20 
      
3 20 20 20 20 20 
      
4 20 20 20 20 20 
      
5 20 20 20 20 20 
      
6 20 20 20 20 20 
      
7 20 20 20 20 20 
      
8 20 20 20 20 20 
      

Total 200 200 200 200 200 
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4.2 Projected Plans 

Goal 1. Pre-Kindergarten Program 

Research solidly supports the importance of an academic Pre-K program. Parents of RBCS 
have indicated their strong preference for their children to begin their formal education in 
the charter environment, which eliminates the need for a program and school transition. 
The program design at RBCS is that all children, both ESL and English-speaking, participate in 
the same learning experience. Data collected during our Kindergarten Readiness Initiative, 
conducted for the past three years as part of our Summer Institute, affirms the merit of a 
dual-language experience prior to starting Kindergarten.  

The original charter of RBCS endorses the concept that siblings have the opportunity to 
attend the same school. Introducing a Pre-K program has been a goal for a number of years. 
We are familiar with the DOE requirements for Pre-K, have investigated the acceptable 
curriculum options, attended technical training sessions and are preparing to submit our 
application for review and approval. 

Goal 2. Extended school year/wrap-around school year 

Our conviction, which is supported by substantial evidence, is that redistributing 
instructional time over 12 months will better support the academic and social/emotional 
development of our student population. For 11 years, we have offered a 5-week academic 
summer program where students in cross-age groups participate in experiential learning 
workshops. Language arts and mathematics lessons based on the NJ CCCS are incorporated 
into each workshop through activity-based learning.  

End of school year student achievement scores provide the framework for baseline data in 
reading and math for the Summer Institute. Scores from early fall assessments are used to 
evaluate recidivism rates in reading and math to determine program effectiveness.  

These quantitative measures as well as anecdotal data from all stakeholders over eleven 
Summer Institute sessions support the academic and social benefits of this program. Over 
the past 5 years, 65% of our student population has elected to participate in this optional 
program.  

The next steps in pursuing this goal using the findings from the Summer Institute will 
include: 

1. Designing the twelve-month school year program and curriculum 
2. Determine funding feasibility, including supporting personnel, transportation and facility 

costs 
3. Design the redistribution of school days over a twelve-month calendar  
4. Continuously inform and solicit input our stakeholders, particularly the parents 

Goal 3. Support the Performing Arts and Physical Education Programs 

Since the day the doors opened at RBCS, regardless of available funds, we have maintained 
our commitment to providing learning opportunities in the Fine and Performing Arts for all 
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children. A hardship at our school is the lack of performing arts space and our dependence 
on external venues.  

Similarly our physical education and sports programs are restricted by the lack of a gym. 
Ninety-three percent of our students in Grades 6-8 participate in athletics despite the lack 
of a home court or field. We are committed to our Healthy Habits of the Mind and Body 
initiative, which focuses on cultivating healthy nutrition choices and to addressing the 
national concern about childhood obesity. Obesity is combated in two ways, physical fitness 
and nutrition. Space for exercise programs and equipment is imperative to reach this goal.  

We need to explore options for a dependably available space for performing arts and 
physical education activities. Our research will include the possibilities of lease, purchase or 
renovation to our current facility.  

Goal 4. Develop Student Performance Tracking Database 

Use newly implemented Genesis student information system to build a comprehensive 
database to track student performance on multiple assessment measures over time. This is 
consistent with our growth model for individual student achievement. It is also important as 
we tether teacher compensation to student outcomes. 

Goal 5. Revisit the goal stated in our ninth year renewal to become an International 
Baccalaureate World School to offer the Primary Years Programme. 

While funding was a significant obstacle to pursuing this goal during the past five years, we 
now have an opportunity to partner with Red Bank Regional High School on this initiative. 
The high school now has an IB program and is eager to articulate with an elementary school 
that would prepare students to segue to the secondary level of this curriculum. 

Five Year Facility Plan 

See the PowerPoint presentation in Appendix H which outlines the Five Year Facility Plan. 

Plan for Maintaining and Improving Parental and Community Involvement 

We are always looking for ways to maximize our communications with our parents and to 
get the good news about charter out to the community. Building on the activities currently 
in place, plans include: 

¶ Offer a series of learning workshops for parents to keep them informed of current 
curriculum and instructional strategies. 

¶ Provide parents with access to the electronic gradebook so they can monitor their 
ŎƘƛƭŘΩǎ ǇǊƻƎǊŜǎǎΦ 

¶ Use our newly updated website as a real-time communications resource. 

¶ Offer a series of information sessions on the goals proposed in the Renewal Application 
for RBCS stakeholders. 

In our initiatives to reach out to the community, we will continue to be conscientious in 
seeking representation from all diverse groups in our population to give everyone an equal 
voice.  
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Closing Reflection 

We have prepared a very comprehensive analysis of pages and pages of data and program 
outcomes. The findings substantiated what we know:  RBCS is a very successful, innovative 
school with high student achievement and a healthy school climate. It verifies that we have 
a stable enrollment, that we are financially solvent and that we can demonstrate what is 
ǘŜǊƳŜŘΣ άŦƛŘŜƭƛǘȅ ǘƻ ǘƘŜ ŎƘŀǊǘŜǊέΦ Lƴ ǊŜŦƭŜŎǘƛƴƎ ƻƴ ǘƘŜ ǇǊƻŎŜǎǎΣ ƛǘ ƛǎ ǘƘƛǎ ŎǊƛǘŜǊƛƻƴ ǿŜ ŦƻǳƴŘ 
most intriguing. 

Thirteen years ago, our Founders outlined some very radical changes for public education. 
They insisted that: 

¶ ½ƛǇ ŎƻŘŜ ǎƘƻǳƭŘ ƴƻǘ ŘŜŦƛƴŜ ŀ ŎƘƛƭŘΩǎ ŦǳǘǳǊŜ ǎǳŎŎŜǎǎ 

¶ All children must be challenged and supported to reach their fullest academic potential 
with none left behind 

¶ Behaviors we expect of students must be modeled continuously by adults 

¶ Instructional time must be responsive to the educational and social needs of students, 
not to the limitations of a contract 

¶ There must be a constructive, not punitive, approach to discipline 

¶ Educational resources abound if we partner beyond the school-house walls 

¶ Excellence in teaching should be recognized and rewarded through an evaluation 
system based on performance, not credits and time 

/ŀƴ ǿŜ ŘŜƳƻƴǎǘǊŀǘŜ άŦƛŘŜƭƛǘȅ ǘƻ ǘƘŜ ŎƘŀǊǘŜǊέΚ /ƭŜŀǊƭȅΣ ǿŜ ŎŀƴΦ hǾŜǊ ǘƘŜ ȅŜŀǊǎ ǿŜ ƘŀǾŜ 
implemented and refined each of these reforms. More importantly, it is because we ground 
our decisions consistently in the clear message of the charter, a child-centered model, that 
we have met with such strong success. 

We are confident we will be awarded our renewal and propose that we tackle our new 
goals with the spirit of innovation and tenacity our Founders modeled. 

Our task is to prepare our children for the opportunities and challenges of the 21st century. 
We have to consider program and calendar adjustments, expand applications of technology, 
foster global partnerships, and provide virtual learning activities ς all at a pace we have yet 
to experience. 

²Ŝ ƳŀǊǾŜƭ ŀǘ ǘƘŜ CƻǳƴŘŜǊǎΦ ¢ƘŜȅ ŘƛŘƴΩǘ ƪƴƻǿ ƳǳŎƘ ŀōƻǳǘ ŎǳǊǊƛŎǳƭǳƳ ƻǊ ƛƴǎǘǊǳŎǘƛƻƴΣ ōǳǘ 
they well appreciated the complexities of educŀǘƛƴƎ ŀ ŎƘƛƭŘΦ [ŜǘΩǎ ŎƻƴǘƛƴǳŜ ǘƻ Ŧƻƭƭƻǿ ǘƘŜƛǊ 
lead. 
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Appendix A 
Grade Level Curriculum Summaries 

Red Bank Charter School 

First Grade Curriculum Summary  

Language Arts Literacy  

 
It is not enough to simply teach children to read; we have to give them something 

worth reading. Something that will stretch their imaginations--something that will 

help them make sense of their own lives and encourage them to reach out toward 

people whose lives are quite different from their own. ~Katherine Patterson 

At RBCS we celebrate our students as authors and storytellers each day through a rich 

and diverse language arts literacy program. Our comprehensive curriculum pays 

attention to the development, application, and assessment of the essential literacy 

skills of reading, writing, speaking, listening, and viewing. 

 

Students in First Grade will work towards mastery of the following skills: 

¶ discriminating sounds / rhyming / short and long vowels / letter recognition / oral 

blending. 

¶ recognizing consonant blends and digraphs. 

¶ learning about antonyms, synonyms, contractions, inflectional endings, plurals, 

compound words and suffixes 

¶ applying their knowledge of sound / letter manipulation to build words and 

sentences 

¶ predicting, summarizing and drawing conclusions. 

¶ understanding word segmentation 

¶ distinguishing between reality and fantasy 

¶ writing legibly 

¶ identifying declarative, interrogative, and exclamatory sentences using correct 

capitalization and punctuation. 

¶ recognizing the use of parts of speech (noun, verb and adjective) 

¶ spelling applications for grade level 

¶ expanding sentences using more precise language 

¶ inserting details and missing information 

¶ evaluating and revising (first draft, proofreading, final draft) 

¶ sharing orally and listening 

¶ participating in word study for emergent, letter name and within wordreaders and 

writers 

¶ creating stories through writerôs workshop 
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Mathematics 

Pure mathematics is, in its way, the poetry of logical ideas.  ~Albert Einstein 

 

Developing children's thinking starts with instruction that helps build on and 

strengthen their intuitive thinking so they will have a strong conceptual understanding 

of mathematics. At RBCS, we focus on the mathematical skills we teach and on how 

children think about these ideas. This is accomplished through an investigative, 

hands-on approach to mathematics. Early math instruction allows the child to actively 

construct number concepts and place value foundations and applications. This is the 

basis for students who are engaged in their lessons and who have the strong 

foundation for their own mathematics. Students are expected to communicate their 

findings by speaking, writing as well as applying mathematical thinking to daily life. 
 

Students in First Grade will work towards mastery of the following skills: 

 

¶ using vocabulary words related to number operations 

¶ recognizing patterns (making and continuing) 

¶ performing problems with addition (facts to 18, 2 digit - no regrouping) 

¶ performing problems with subtraction (facts to 18, 2 digit - no regrouping) 

¶ understanding concepts of time (to the hour and half hour) 

¶ understanding concepts of money (penny, nickel, dime, quarter, recognition and 

value of a group of coins) 

¶ identifying fractional parts (1/2, 1/3, 1/4, recognize as parts of a whole, read and 

write) 

¶ working with measurement (length, weight and capacity) 

¶ identifying shapes (solid and plane figures) 

¶ understanding place value (numbers to 100) 

¶ reasoning/problem solving (word problems using addition and subtraction) 
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Science 

 
The important thing in science is not so much to obtain new facts as to discover new ways of thinking about them. 
~William Bragg 

 

Children are curious about the world. They ask questions and seek answers so that they 

can understand how things work. At RBCS we believe that science is a way of looking at 

the world and seeking explanations so that we can understand how it operates. Students are 

actively engaged through inquiry-based, hands-on, minds-on activities. This allows our 

children to achieve different degrees of understanding and learn science in diverse ways, 

depending on their interests and strengths. It is also a way of solving problems and using 

the solutions to explain why things happen as they do. 
 

Students in First Grade will work towards mastery of the following concepts: 

¶ understanding living and non-living things including the life cycle of the frog and 

butterfly 

¶ describing forest, wetland, ocean and desert habitats including how plants and animals 

live in the habitat, get food, and protect themselves 

¶ describing the four seasons 

¶ observing matter-how we describe objects around us. 

¶ movement and sound-what is speed?  what do magnets do? 

¶ understanding energy and where it comes from 

¶ investigating Earth's land and water including rocks, soil, fresh and salt water and how 

they are important 

¶ describing space and technology-the difference between the day and night sky 

 

 
  

http://thinkexist.com/quotation/the_important_thing_in_science_is_not_so_much_to/14771.html
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Social Studies 

 
History with its flickering lamp stumbles along the trail of the past, trying to reconstruct 

its scenes, to revive its echoes, and kindle with pale gleams the passion of former days.     

~Winston Churchill.   
 
At RBCS we empower our students to become good citizens in a global world through our 

culturally rich and diverse environment. Our curriculum is uniquely structured to foster the 

knowledge, values, attitudes, and skills that are required of active, involved citizens. 

Tolerance and respect for the opinions of others is stressed as a responsibility in becoming 

a good citizen of a culturally diverse, democratic society. Our program also provides 

ample opportunities for students to examine their attitudes and beliefs concerning social 

conditions in the world today and within their community. 
 
Students in First Grade will work towards mastery of the following concepts: 

¶ understanding our world-the study of maps, globes, directions, land and water 

¶ describing where we live-our neighborhoods, community and around the town 

¶ understanding community and the different groups that a person can belong to 

including family, school and country 

¶ investigating jobs in the community 

¶ learning about the United States; consisting of fifty individual states 

¶ understanding the First People in America-learning about the past 
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Physical Education and Health 

 
Physical fitness is not only one of the most important keys to a healthy body, it is the basis 

of dynamic and creative intellectual activity. ~John F. Kennedy 

 

At RBCS we challenge all children to live an active, healthy, and productive lifestyle. We 

provide our students with the knowledge to make responsible decisions related to their 

health and well-being. Experiences and learning activities are provided which give 

students the opportunity to integrate this knowledge into everyday life. We provide a 

balanced program comprised of individual skill development, spatial and body awareness, 

competition, and healthy lifestyle choices. During physical education classes an emphasis 

is placed on initiative games which require cooperation and team work to succeed rather 

than competition. 

 

Students in First Grade will work towards mastery of the following skills: 
 

¶ summarizing strategies to prevent the spread of common diseases and health 

conditions. (ex: hand washing, do not share utensils, cups, clothes, etc.; sneeze and 

cough properly). 

¶ differentiating among the characteristics of strangers, acquaintances, and trusted adults. 

¶ describing safe and appropriate behaviors/touches. 

¶ determining possible causes of conflict between people and appropriate ways to 

prevent and resolve them. 

¶ explaining the meaning of character and how it is reflected in the thoughts, feelings, 

and actions of oneself and others. 

¶ identifying types of disabilities and demonstrate appropriate behavior when interacting 

with people with disabilities. 

¶ explaining why medicines should be administered as directed. 

¶ explaining effects of tobacco use on personal hygiene, health, and safety and why it is 

harmful to nonsmokers. 

¶ distinguishing the roles and responsibilities of different family members. 

¶ comparing and contrasting the physical differences and similarities of the genders. 

¶ demonstrating changes in time, force, and flow while moving in personal and general 

space at different levels, directions, ranges, and pathways. 

¶ explaining the difference between offense and defense. 

¶ demonstrating basic activity and safety rules and explain how they contribute to 

moving in a safe environment. 

¶ explaining what it means to be physically fit and engage in moderate to vigorous age-

appropriateactivities that promote fitness. 
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Technology 

 
The great thing in the world is not so much where we stand, as in what direction we are 

moving. ~ Oliver Wendell Holmes 

 

At RBCS we are preparing our students to succeed in a highly technological world. 

Beginning in Kindergarten, our students receive direct instruction in the area of 

technology. This instruction is continued into our classrooms where technology is 

interwoven throughout our curriculum. Using computer applications and technology tools 

our students conduct research, solve problems, improve learning, achieve goals, and 

produce products and presentations across all curricular areas. 
 

Students in First Grade will work towards mastery of the following skills: 

¶ keyboarding - home row and special keys 

¶ identifying hardware - monitor, keyboard, printer, mouse, CPU, CD drive 

¶ distinguishing between hardware and software 

¶ logging in independently 

¶ entering / exiting programs 

¶ dragging / dropping 

¶ using a word processor 

¶ learning to save files 

¶ using the toolbar 

¶ efficient use of the mouse - right/left click, double/single click 
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Visual and Performing Arts 

The arts are an essential element of education, just like reading, writing, and 

arithmeticémusic, dance, painting, and theater are all keys that unlock profound 

human understanding and accomplishment. ~William Bennett, Former US Secretary 

of Education 
 

At RBCS we believe all children possess talents that must be cultivated. To this end 

we are committed to making sure that the arts are valued as an essential component of 

the learning experience not as an extra. We ensure that our children have exposure to 

both the historical and performance perspective in dance, music, theater and visual 

arts. 

Students in First Grade will work towards mastery of the following skills: 

¶ Discovering and exploring how living things and literary works  influence 

musical compositions  

¶ comparing and contrasting stories, music customs of cultures represented within 

the school community and discovering how different countries/cultures use 

musical dance for special days or celebrating events 

¶ increasing rhythmic/melodic ability using a variety of instruments while 

creating/interpreting musical compositions 

¶ singing songs using vocal and rhythmic accuracy and adding body movement 

(dance) if desired 

¶ describing how composers/performers use instruments/voices, scenery, costumes, 

choreography to create musical works 

¶ developing and applying music terminology when discussing or identifying a 

specific element of music through song or instrumental example 

¶ aurally and visually identifying and discussing characteristics and motives in a 

musical work or song 

¶ discussing and role playing as a whole group a solution to a problem situation 

¶ experimenting with various methods of emotion through movement, facial 

expression, and voice. 

¶ taking on the role of known story characters and using objects and costumes to 

add to the effect. 

¶ understanding the differences in cultural representation. 

¶ analyzing and assessing the traditional and modern forms of dramatic expression. 

¶ discussing various art forms 

¶ responding to artworks with empathy  

¶ identifying  primary and secondary colors 

¶ exploring the fundamentals of drawing including: figures, animals, landscapes 

with a variety of drawing media, including pencil, charcoal and pastel  

¶ developing painting skills, exploring painting techniques, composition, color and 

a variety of painting styles 

¶ being aware of and appreciating art as an expression of cultural diversity  

¶ understanding and applying art that communicates ideas and feelings 

¶ recognizing painting styles and genres 

¶ exploring, identifying and experiencing a variety of different art materials ï such 
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as crayons, color pencils, markers, and paint 

 
 

Character Education 
Our character is what we do when we think no one is looking. ~ H. Jackson Brown, 

Jr. 

 

Through the implementation of a formal character education program, our children 

are provided with the necessary skills to interact peaceably with one another and 

other members of society. During the school year, children focus on ten character 

education values with one value assigned to each month of the school year. Under the 

umbrella of respect and responsibility the values include:  cooperation, persistence, 

citizenship, tolerance, humor, courage, friendship, honesty, empathy and self-

discipline. 

 

Students in First Grade will work toward mastery of the following skills: 

 

¶ assuming responsibility for own actions 

¶ speaking and listening at appropriate times 

¶ demonstrating effort 

¶ respecting rights, feelings, and property of others 

¶ interacting well with peers 

¶ working cooperatively in peer groups 

¶ resolving conflicts appropriately 

¶ appreciating humor and using when appropriate 

¶ is truthful and honest 

¶ taking appropriate risks 
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Service Learning 

 
You must be the change you wish to see in the world. ~Mahatma Ghandi 

 

At RBCS, we believe that all children should become responsible citizens exemplifying 

the values of respect and personal responsibility. Through our comprehensive Service 

Learning Program in grades K-8, students discover much about themselves and their 

talents in the context of a community of people. Children have ample opportunities to 

complete school-wide and classroom service learning activities. Additionally, students in 

the upper-grades also have individual internship experiences. 

 

Students in First Grade will work toward mastery of the following skills: 

 

¶ demonstrating attitude of sharing 

¶ participating in class and school level projects 

¶ taking initiative to contribute to school, local, state and global community projects  

 

 
English as a Second Language 

 
If we are to achieve a richer culture, rich in contrasting values, we must recognize the whole 

gamut of human potentialities, and so weave a less arbitrary social fabric, one in which each 

diverse gift will find a fitting place. ~Margaret Mead 

 

At RBCS we believe that all children have a right to become competent in speaking, reading, 

writing, and comprehending the English language.  We have created a unique program to 

provide the instructional support needed for LEP students to master the English language and 

to participate effectively in the general education program as quickly as possible.   

 

Students in First Grade ESL will work toward mastery of the following skills: 

 

¶ using English in the classroom and socially to communicate  

¶ identifying all letter sounds and use them correctly in c-v-c words 

¶ sounding out complete thoughts independently 

¶ recognizing more high frequency words  

¶ understanding math vocabulary (plus, minus, number sentenceé) 

¶ understanding science vocabulary (living things, non-living thingsé) 

¶ understanding social studies vocabulary (same, different, respect, communityé) 

 

 

 

 

http://thinkexist.com/quotation/if_we_are_to_achieve_a_richer_culture-rich_in/148617.html
http://thinkexist.com/quotation/if_we_are_to_achieve_a_richer_culture-rich_in/148617.html
http://thinkexist.com/quotation/if_we_are_to_achieve_a_richer_culture-rich_in/148617.html
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Red Bank Charter School 

Fourth Grade Curriculum Summary  

Language Arts Literacy  

 
It is not enough to simply teach children to read; we have to give them something worth 

reading. Something that will stretch their imaginations--something that will help them 

make sense of their own lives and encourage them to reach out toward people whose lives 

are quite different from their own. ~Katherine Patterson 

At RBCS we celebrate our students as authors and storytellers each day through a rich and 

diverse language arts literacy program. Our comprehensive curriculum pays attention to 

the development, application, and assessment of the essential literacy skills of reading, 

writing, speaking, listening, and viewing. 

 

Students in FourthGrade will work towards mastery of the following skills: 

¶ analyzing story elements, (mood, plot, character, setting and style) 

¶ using context clues to decode word meaning 

¶ making, confirming and revising predictions 

¶ analyzing character development 

¶ understanding figurative language and use of literary devices 

¶ forming generalizations and making inferences 

¶ evaluating author's point of view 

¶ drawing conclusions / cause and effect / sequencing / summarizing 

¶ distinguishing between fact and fiction 

¶ using illustrations to assist with meaning 

¶ understanding sentence structure - subjects and predicates 

¶ recognizing the four types of sentences 

¶ identifying parts of speech - nouns, verbs, adjectives, adverbs, pronouns, prepositions 

¶ understanding homonyms, synonyms and antonyms 

¶ applying rule of capitalization and punctuation to writing 

¶ making accurate spelling applications for grade level 

¶ understanding figurative language 

¶ writing using the writing process 

¶ developing paragraph structure - opening and closing sentences / supporting details 

¶ incorporating four types of paragraph writing - descriptive, informative, persuasive, 

narrative, and friendly letter 

¶ participating in word study for within word, syllables and affixes, and derivational 

relations readers and writers 

¶ speaking for a variety of purposes 

¶ applying cursive handwriting to class work 
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 Mathematics 

 
Pure mathematics is, in its way, the poetry of logical ideas.  ~Albert Einstein 

 

Developing children's thinking starts with instruction that helps build on and strengthen 

their intuitive thinking so they will have a strong conceptual understanding of 

mathematics. At RBCS, we focus on the mathematical skills we teach and on how children 

think about these ideas. This is accomplished through an investigative, hands-on approach 

to mathematics. Early math instruction allows the child to actively construct number 

concepts and place value foundations and applications. This is the basis for students who 

are engaged in their lessons and who have the strong foundation for their own 

mathematics. Students are expected to  communicate their findings by speaking, writing as 

well as applying mathematical thinking to daily life. 
 

Students in FourthGrade will work towards mastery of the following skills: 

¶ performing the basic operations of addition, subtraction, multiplication and division 

¶ reading, writing, comparing, ordering and estimating whole numbers 

¶ understanding money concepts - making change, comparing amounts and finding 

equivalent amounts 

¶ reading, writing, comparing, adding and subtracting fractions 

¶ collecting, organizing, comparing and interpreting data 

¶ understanding concepts of time and measurement including volume, area and perimeter 

¶ writing and solving word problems in all areas of math 

¶ recognizing patterns, relationships and functions 

¶ working with components of geometric shapes, including lines of symmetry and 

congruency 

¶ understanding probability 

¶ reading, writing, comparing and ordering decimals 
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Science 

 
The important thing in science is not so much to obtain new facts as to discover new ways of thinking about them. 
~William Bragg 

 

Children are curious about the world. They ask questions and seek answers so that they 

can understand how things work. At RBCS we believe that science is a way of looking at 

the world and seeking explanations so that we can understand how it operates. Students are 

actively engaged through inquiry-based, hands-on, minds-on activities. This allows our 

children to achieve different degrees of understanding and learn science in diverse ways, 

depending on their interests and strengths. It is also a way of solving problems and using 

the solutions to explain why things happen as they do. 
 

Students in Fourth Grade will work towards mastery of the following concepts: 

¶ classifying living things into the five kingdoms 

¶ understanding basic needs of plants and animals; ecosystems 

¶ exploring plant and animal adaptations 

¶ understanding static electricity and types of electrical circuits 

¶ classifying items attracted by magnets 

¶ understanding properties of light and sound 

¶ exploring erosion and its effect on the earth 

¶ using tools to predict the weather 

¶ understanding properties of and changes in matter 

¶ discovering forms of energy, energy transfer and conservation 

¶ understanding the solar system; lunar cycle; gravity and the sunôs relation to the Earth 

 

 

 

  

http://thinkexist.com/quotation/the_important_thing_in_science_is_not_so_much_to/14771.html
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Social Studies 

 
History with its flickering lamp stumbles along the trail of the past, trying to reconstruct 

its scenes, to revive its echoes, and kindle with pale gleams the passion of former days.     

~Winston Churchill.   
 
At RBCS we empower our students to become good citizens in a global world through our 

culturally rich and diverse environment. Our curriculum is uniquely structured to foster the 

knowledge, values, attitudes, and skills that are required of active, involved citizens. 

Tolerance and respect for the opinions of others is stressed as a responsibility in becoming 

a good citizen of a culturally diverse, democratic society. Our program also provides 

ample opportunities for students to examine their attitudes and beliefs concerning social 

conditions in the world today and within their community. 
 
Students in Fourth Grade will work towards mastery of the following concepts: 

¶ understanding key principles embodied in the US Constitution, Declaration of 

Independence, Bill of Rights, NJ  Constitution and the Pledge of Allegiance 

¶ identifying symbols of American principles and beliefs 

¶ using maps, globes, and graphs to interpret information 

¶ exploring spatial concepts of location, distance, scale, region and movement 

¶ understanding symbols, counties, geography and history of New Jersey 

¶ exploring the influence of technology in daily life 

¶ applying problem solving skills to global issues 
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Physical Education and Health 

 
Physical fitness is not only one of the most important keys to a healthy body, it is the basis 

of dynamic and creative intellectual activity. ~John F. Kennedy 

 

At RBCS we challenge all children to live an active, healthy, and productive lifestyle. We 

provide our students with the knowledge to make responsible decisions related to their 

health and well-being. Experiences and learning activities are provided which give 

students the opportunity to integrate this knowledge into everyday life. We provide a 

balanced program comprised of individual skill development, spatial and body awareness, 

competition, and healthy lifestyle choices. During physical education classes an emphasis 

is placed on initiative games which require cooperation and team work to succeed rather 

than competition. 

 

Students in Fourth Grade will work towards mastery of the following skills: 

 

¶ reviewing the physical, social, emotional, and mental dimensions of personal wellness, 

and explain how they interact with each other. 

¶ interpreting food product labels based on nutritional content. 

¶ creating a healthy meal based on nutritional content, value, calories, and cost. 

¶ justifying how the use of universal precautions, sanitation and waste disposal, proper 

food handling and storage, and environmental controls prevent diseases and health 

conditions. 

¶ explaining how mental health and stress impacts oneôs health and explain ways to deal 

with these situations. 

¶ demonstrating simple first-aid procedures for choking, bleeding, burns, and poisoning. 

¶ determining ways to cope with rejection, loss, and separation. 

¶ determining how family, peers, technology, culture, and the media influence thoughts, 

feelings, health decisions, and behaviors. 

¶ developing a personal health goal and tracking progress. 

¶ explaining why core ethical values are important in the local and world community. 

¶ determining how attitudes and assumptions toward individuals with disabilities may 

negatively or positively impact them. 

¶ explaining the impact of participation in different kinds of service projects on 

community wellness. 

¶ identifying specific environments where second-hand/passive smoke may impact the 

wellness of nonsmokers and summarize the short- and long-term physical and 

behavioral effects of drug and alcohol use, abuse and misuse. 

¶ determining how advertising, peer pressure, and home environment influence children 

and teenagers to experiment with alcohol, tobacco, and other drugs. 

¶ differentiating the physical, social, and emotional changes occurring at puberty and 

explain why puberty begins and ends at different ages. 

¶ explaining and demonstrating movement sequences, individually and with others, in 

response to various tempos, rhythms, and musical styles. 

¶ correcting movement errors in response to feedback and explaining how the change 
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improves performance. 

¶ acknowledging the contributions of team members and choosing appropriate ways to 

motivate and celebrate accomplishments. 

¶ applying specific rules and procedures during physical activity and explaining how 

they contribute to a safe active environment. 

¶ developing a health-related fitness goal and tracking progress using health/fitness 

indicators. 

¶ determining the extent to which different factors influence personal fitness, such as 

heredity, training, diet, and technology. 
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Technology 

 
The great thing in the world is not so much where we stand, as in what direction we are 

moving. ~ Oliver Wendell Holmes 

 

At RBCS we are preparing our students to succeed in a highly technological world. 

Beginning in Kindergarten, our students receive direct instruction in the area of 

technology. This instruction is continued into our classrooms where technology is 

interwoven throughout our curriculum. Using computer applications and technology tools 

our students conduct research, solve problems, improve learning, achieve goals, and 

produce products and presentations across all curricular areas. 
 

Students in Fourth Grade will work towards mastery of the following skills: 

¶ using the keyboard efficiently and effectively 

¶ using on-line resources to gather information for research purposes 

¶ printing selected parts 

¶ using the toolbar including grammar check and spell check 

¶ understanding terminology of spreadsheets and databases - cells, rows, columns, data 

and field 

¶ using presentation software 
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Visual and Performing Arts 

 
The arts are an essential element of education, just like reading, writing, and 

arithmeticémusic, dance, painting, and theater are all keys that unlock profound human 

understanding and accomplishment. ~William Bennett, Former US Secretary of Education 

 

At RBCS we believe all children possess talents that must be cultivated. To this end we are 

committed to making sure that the arts are valued as an essential component of the learning 

experience not as an extra. We ensure that our children have exposure to both the historical 

and performance perspective in dance, music, theater and visual arts. 
 
Students in Fourth Grade will work towards mastery of the following skills: 

¶ identifying places in the community where he/she can find music 

¶ creating a time line based on a composer's life 

¶ investigating how different cultural groups contribute or have contributed to music 

¶ identifying music that has been developed from technological advancements 

¶ exploring and expanding the range of possibilities in creating a composition 

¶ creating music using procedures borrowed from other cultures 

¶ considering and discussing the study, imagination, time or personal reflection in 

developing an idea into a piece of music  

¶ discovering how a group's beliefs and values are reflected in music 

¶ participating in improvisational activities that take away the ability to use the English 

language. 

¶ discussing the structure of a story and proper use of voice and body. 

¶ role playing as a means to relate personal events. 

¶ experimenting with tonality, texture, and modulation of voice to express character. 

¶ exploring aspects of technical theater including the stage elements of lighting, props, 

set pieces and the aspects of setting (e.g., time, mood, and period). 

¶ assisting in the construction of stage sets including suggestions for scenery and set 

pieces for a class performance based on discussions of a time period and mood through 

story and theater. 

¶ discussing what can be learned about history from watching and reading historical 

theatrical pieces. 

¶ create a piece of art and using it in a movement or theatrical piece.  

¶ discussing various art forms 

¶ responding to artworks with empathy  

¶ identifying  primary and secondary colors 

¶ exploring the fundamentals of drawing including: figures, animals, landscapes with a 

variety of drawing media, including pencil, charcoal and pastel  

¶ developing painting skills, exploring painting techniques, composition, color and a 

variety of painting styles 

¶ being aware of and appreciating art as an expression of cultural diversity  

¶ understand and apply art that communicates ideas and feelings 
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¶ recognizing painting styles and genres 

¶ exploring, identifying and experiencing a variety of different art materials ï such as, 

crayons, color pencils, markers, and paint 
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Language Arts Literacy  

 
It is not enough to simply teach children to read; we have to give them something worth 

reading. Something that will stretch their imaginations--something that will help them 

make sense of their own lives and encourage them to reach out toward people whose lives 

are quite different from their own. ~Katherine Patterson 

At RBCS we celebrate our students as authors and storytellers each day through a rich and 

diverse language arts literacy program. Our comprehensive curriculum pays attention to 

the development, application, and assessment of the essential literacy skills of reading, 

writing, speaking, listening, and viewing. 

 

Students in FourthGrade will work towards mastery of the following skills: 

¶ analyzing story elements, (mood, plot, character, setting and style) 

¶ using context clues to decode word meaning 

¶ making, confirming and revising predictions 

¶ analyzing character development 

¶ understanding figurative language and use of literary devices 

¶ forming generalizations and making inferences 

¶ evaluating author's point of view 

¶ drawing conclusions / cause and effect / sequencing / summarizing 

¶ distinguishing between fact and fiction 

¶ using illustrations to assist with meaning 

¶ understanding sentence structure - subjects and predicates 

¶ recognizing the four types of sentences 

¶ identifying parts of speech - nouns, verbs, adjectives, adverbs, pronouns, prepositions 

¶ understanding homonyms, synonyms and antonyms 

¶ applying rule of capitalization and punctuation to writing 

¶ making accurate spelling applications for grade level 

¶ understanding figurative language 

¶ writing using the writing process 

¶ developing paragraph structure - opening and closing sentences / supporting details 

¶ incorporating four types of paragraph writing - descriptive, informative, persuasive, 

narrative, and friendly letter 

¶ participating in word study for within word, syllables and affixes, and derivational 

relations readers and writers 

¶ speaking for a variety of purposes 

¶ applying cursive handwriting to class work 

 

 Mathematics 

 
Pure mathematics is, in its way, the poetry of logical ideas.  ~Albert Einstein 
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Developing children's thinking starts with instruction that helps build on and strengthen 

their intuitive thinking so they will have a strong conceptual understanding of 

mathematics. At RBCS, we focus on the mathematical skills we teach and on how children 

think about these ideas. This is accomplished through an investigative, hands-on approach 

to mathematics. Early math instruction allows the child to actively construct number 

concepts and place value foundations and applications. This is the basis for students who 

are engaged in their lessons and who have the strong foundation for their own 

mathematics. Students are expected to  communicate their findings by speaking, writing as 

well as applying mathematical thinking to daily life. 
 

Students in FourthGrade will work towards mastery of the following skills: 

¶ performing the basic operations of addition, subtraction, multiplication and division 

¶ reading, writing, comparing, ordering and estimating whole numbers 

¶ understanding money concepts - making change, comparing amounts and finding 

equivalent amounts 

¶ reading, writing, comparing, adding and subtracting fractions 

¶ collecting, organizing, comparing and interpreting data 

¶ understanding concepts of time and measurement including volume, area and perimeter 

¶ writing and solving word problems in all areas of math 

¶ recognizing patterns, relationships and functions 

¶ working with components of geometric shapes, including lines of symmetry and 

congruency 

¶ understanding probability 

¶ reading, writing, comparing and ordering decimals 

 

 
Science 

 
The important thing in science is not so much to obtain new facts as to discover new ways of thinking about them. 
~William Bragg 

 

Children are curious about the world. They ask questions and seek answers so that they 

can understand how things work. At RBCS we believe that science is a way of looking at 

the world and seeking explanations so that we can understand how it operates. Students are 

actively engaged through inquiry-based, hands-on, minds-on activities. This allows our 

children to achieve different degrees of understanding and learn science in diverse ways, 

depending on their interests and strengths. It is also a way of solving problems and using 

the solutions to explain why things happen as they do. 
 

Students in Fourth Grade will work towards mastery of the following concepts: 

http://thinkexist.com/quotation/the_important_thing_in_science_is_not_so_much_to/14771.html
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¶ classifying living things into the five kingdoms 

¶ understanding basic needs of plants and animals; ecosystems 

¶ exploring plant and animal adaptations 

¶ understanding static electricity and types of electrical circuits 

¶ classifying items attracted by magnets 

¶ understanding properties of light and sound 

¶ exploring erosion and its effect on the earth 

¶ using tools to predict the weather 

¶ understanding properties of and changes in matter 

¶ discovering forms of energy, energy transfer and conservation 

¶ understanding the solar system; lunar cycle; gravity and the sunôs relation to the Earth 

 

 
Social Studies 

 
History with its flickering lamp stumbles along the trail of the past, trying to reconstruct 

its scenes, to revive its echoes, and kindle with pale gleams the passion of former days.     

~Winston Churchill.   
 
At RBCS we empower our students to become good citizens in a global world through our 

culturally rich and diverse environment. Our curriculum is uniquely structured to foster the 

knowledge, values, attitudes, and skills that are required of active, involved citizens. 

Tolerance and respect for the opinions of others is stressed as a responsibility in becoming 

a good citizen of a culturally diverse, democratic society. Our program also provides 

ample opportunities for students to examine their attitudes and beliefs concerning social 

conditions in the world today and within their community. 
 
Students in Fourth Grade will work towards mastery of the following concepts: 

¶ understanding key principles embodied in the US Constitution, Declaration of 

Independence, Bill of Rights, NJ  Constitution and the Pledge of Allegiance 

¶ identifying symbols of American principles and beliefs 

¶ using maps, globes, and graphs to interpret information 

¶ exploring spatial concepts of location, distance, scale, region and movement 

¶ understanding symbols, counties, geography and history of New Jersey 

¶ exploring the influence of technology in daily life 

¶ applying problem solving skills to global issues 

 

 

Physical Education and Health 
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Physical fitness is not only one of the most important keys to a healthy body, it is the basis 

of dynamic and creative intellectual activity. ~John F. Kennedy 

 

At RBCS we challenge all children to live an active, healthy, and productive lifestyle. We 

provide our students with the knowledge to make responsible decisions related to their 

health and well-being. Experiences and learning activities are provided which give 

students the opportunity to integrate this knowledge into everyday life. We provide a 

balanced program comprised of individual skill development, spatial and body awareness, 

competition, and healthy lifestyle choices. During physical education classes an emphasis 

is placed on initiative games which require cooperation and team work to succeed rather 

than competition. 

 

Students in Fourth Grade will work towards mastery of the following skills: 

 

¶ reviewing the physical, social, emotional, and mental dimensions of personal wellness, 

and explain how they interact with each other. 

¶ interpreting food product labels based on nutritional content. 

¶ creating a healthy meal based on nutritional content, value, calories, and cost. 

¶ justifying how the use of universal precautions, sanitation and waste disposal, proper 

food handling and storage, and environmental controls prevent diseases and health 

conditions. 

¶ explaining how mental health and stress impacts oneôs health and explain ways to deal 

with these situations. 

¶ demonstrating simple first-aid procedures for choking, bleeding, burns, and poisoning. 

¶ determining ways to cope with rejection, loss, and separation. 

¶ determining how family, peers, technology, culture, and the media influence thoughts, 

feelings, health decisions, and behaviors. 

¶ developing a personal health goal and tracking progress. 

¶ explaining why core ethical values are important in the local and world community. 

¶ determining how attitudes and assumptions toward individuals with disabilities may 

negatively or positively impact them. 

¶ explaining the impact of participation in different kinds of service projects on 

community wellness. 

¶ identifying specific environments where second-hand/passive smoke may impact the 

wellness of nonsmokers and summarize the short- and long-term physical and 

behavioral effects of drug and alcohol use, abuse and misuse. 

¶ determining how advertising, peer pressure, and home environment influence children 

and teenagers to experiment with alcohol, tobacco, and other drugs. 

¶ differentiating the physical, social, and emotional changes occurring at puberty and 

explain why puberty begins and ends at different ages. 

¶ explaining and demonstrating movement sequences, individually and with others, in 

response to various tempos, rhythms, and musical styles. 

¶ correcting movement errors in response to feedback and explaining how the change 
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improves performance. 

¶ acknowledging the contributions of team members and choosing appropriate ways to 

motivate and celebrate accomplishments. 

¶ applying specific rules and procedures during physical activity and explaining how 

they contribute to a safe active environment. 

¶ developing a health-related fitness goal and tracking progress using health/fitness 

indicators. 

¶ determining the extent to which different factors influence personal fitness, such as 

heredity, training, diet, and technology. 

 

 

Technology 

 
The great thing in the world is not so much where we stand, as in what direction we are 

moving. ~ Oliver Wendell Holmes 

 

At RBCS we are preparing our students to succeed in a highly technological world. 

Beginning in Kindergarten, our students receive direct instruction in the area of 

technology. This instruction is continued into our classrooms where technology is 

interwoven throughout our curriculum. Using computer applications and technology tools 

our students conduct research, solve problems, improve learning, achieve goals, and 

produce products and presentations across all curricular areas. 
 

Students in Fourth Grade will work towards mastery of the following skills: 

¶ using the keyboard efficiently and effectively 

¶ using on-line resources to gather information for research purposes 

¶ printing selected parts 

¶ using the toolbar including grammar check and spell check 

¶ understanding terminology of spreadsheets and databases - cells, rows, columns, data 

and field 

¶ using presentation software 

 

 
Visual and Performing Arts 

 
The arts are an essential element of education, just like reading, writing, and 

arithmeticémusic, dance, painting, and theater are all keys that unlock profound human 

understanding and accomplishment. ~William Bennett, Former US Secretary of Education 

 

At RBCS we believe all children possess talents that must be cultivated. To this end we are 
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committed to making sure that the arts are valued as an essential component of the learning 

experience not as an extra. We ensure that our children have exposure to both the historical 

and performance perspective in dance, music, theater and visual arts. 
 
Students in Fourth Grade will work towards mastery of the following skills: 

¶ identifying places in the community where he/she can find music 

¶ creating a time line based on a composer's life 

¶ investigating how different cultural groups contribute or have contributed to music 

¶ identifying music that has been developed from technological advancements 

¶ exploring and expanding the range of possibilities in creating a composition 

¶ creating music using procedures borrowed from other cultures 

¶ considering and discussing the study, imagination, time or personal reflection in 

developing an idea into a piece of music  

¶ discovering how a group's beliefs and values are reflected in music 

¶ participating in improvisational activities that take away the ability to use the English 

language. 

¶ discussing the structure of a story and proper use of voice and body. 

¶ role playing as a means to relate personal events. 

¶ experimenting with tonality, texture, and modulation of voice to express character. 

¶ exploring aspects of technical theater including the stage elements of lighting, props, 

set pieces and the aspects of setting (e.g., time, mood, and period). 

¶ assisting in the construction of stage sets including suggestions for scenery and set 

pieces for a class performance based on discussions of a time period and mood through 

story and theater. 

¶ discussing what can be learned about history from watching and reading historical 

theatrical pieces. 

¶ create a piece of art and using it in a movement or theatrical piece.  

¶ discussing various art forms 

¶ responding to artworks with empathy  

¶ identifying  primary and secondary colors 

¶ exploring the fundamentals of drawing including: figures, animals, landscapes with a 

variety of drawing media, including pencil, charcoal and pastel  

¶ developing painting skills, exploring painting techniques, composition, color and a 

variety of painting styles 

¶ being aware of and appreciating art as an expression of cultural diversity  

¶ understand and apply art that communicates ideas and feelings 

¶ recognizing painting styles and genres 

¶ exploring, identifying and experiencing a variety of different art materials ï such as, 

crayons, color pencils, markers, and paint 
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World Language 

 
Those who know nothing of foreign languages know nothing of their own.  

~Johann Wolfgang von Goethe 

At RBCS we believe that language plays a unique role in capturing the essence of our 

diversity. By studying a world language our students have a powerful foundation for 

successful communication in the global community. Through our program students not 

only learn to speak the language, but also come to realize the integral part that eye contact, 

facial expressions, and gestures play in communicating with others. 

 

Students in FourthGrade will work toward mastery of the following skills: 

¶ sharing a brief personal history orally and in writing. 

¶ describing their physical characteristics. 

¶ creating a list of character traits they feel they possess. 

¶ talking about the extracurricular activities they enjoy. 

¶ explaining the connection between their personality and their talents and interests.     

¶ copying and/or writing Spanish vocabulary with accuracy. 

¶ comparing their celebrations with the celebrations of children in Mexico. 

¶ writing thirty classroom vocabulary words accurately. 

¶ engaging in interpersonal activities using vocabulary for class supplies. 

¶ choosing adjectives of personality to explain their preference for certain sports and/or 

hobbies. 

¶ maintaining a personal diary. 

¶ writing facts in proper sentence form in Spanish. 

 

 
Character Education 

 
Our character is what we do when we think no one is looking. ~ H. Jackson Brown, 

Jr. 

 

Through the implementation of a formal character education program, our children 

are provided with the necessary skills to interact peaceably with one another and 

other members of society. During the school year, children focus on ten character 

education values with one value assigned to each month of the school year. Under 

the umbrella of respect and responsibility the values include:  cooperation, 

persistence, citizenship, tolerance, humor, courage, friendship, honesty, empathy 

and self-discipline. 

 

Students in Fourth Grade will work toward mastery of the following skills: 
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¶ assuming responsibility for own actions 

¶ speaking and listening at appropriate times 

¶ demonstrating effort 

¶ respecting rights, feelings, and property of others 

¶ interacting well with peers 

¶ working cooperatively in peer groups 

¶ resolving conflicts appropriately 

¶ appreciating humor and using when appropriate 

¶ is truthful and honest 

¶ taking appropriate risks 
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Service Learning 

 
You must be the change you wish to see in the world. ~Mahatma Ghandi 

 

At RBCS, we believe that all children should become responsible citizens exemplifying 

the values of respect and personal responsibility. Through our comprehensive Service 

Learning Program in grades K-8, students discover much about themselves and their 

talents in the context of a community of people. Children have ample opportunities to 

complete school-wide and classroom service learning activities. Additionally, students in 

the upper-grades also have individual internship experiences. 

 

Students in Fourth Grade will work toward mastery of the following skills: 

 

¶ demonstrating an attitude of sharing 

¶ participating in class and school level projects 

¶ taking initiative to contribute to school, local, state and global community projects  

 

 
English as a Second Language 

 
If we are to achieve a richer culture, rich in contrasting values, we must recognize the whole 

gamut of human potentialities, and so weave a less arbitrary social fabric, one in which each 

diverse gift will find a fitting place. ~Margaret Mead 

 

At RBCS we believe that all children have a right to become competent in speaking, reading, 

writing, and comprehending the English language.  We have created a unique program to 

provide the instructional support needed for LEP students to master the English language and 

to participate effectively in the general education program as quickly as possible.   

 

Students in Fourth Grade ESL will work toward mastery of the following skills: 

 

¶ writing a few paragraphs with proper punctuation 

¶ responding to a written prompt using examples  

¶ identifying main idea and supporting details 

¶ reading with feeling and intonation 

¶ understanding math vocabulary (points on a graph, estimatingé) 

¶ understanding science vocabulary (rocks, minerals, classification systemsé) 

¶ understanding social studies vocabulary (mapping, government, societiesé) 

 

 

 

 

http://thinkexist.com/quotation/if_we_are_to_achieve_a_richer_culture-rich_in/148617.html
http://thinkexist.com/quotation/if_we_are_to_achieve_a_richer_culture-rich_in/148617.html
http://thinkexist.com/quotation/if_we_are_to_achieve_a_richer_culture-rich_in/148617.html
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Red Bank Charter School 

Eighth Grade Curriculum Summary  
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Language Arts Literacy  

 
It is not enough to simply teach children to read; we have to give them something worth 

reading. Something that will stretch their imaginations--something that will help them 

make sense of their own lives and encourage them to reach out toward people whose lives 

are quite different from their own. ~Katherine Patterson 

At RBCS we celebrate our students as authors and storytellers each day through a rich and 

diverse language arts literacy program. Our comprehensive curriculum pays attention to 

the development, application, and assessment of the essential literacy skills of reading, 

writing, speaking, listening, and viewing. 

 

Students in EighthGrade will work towards mastery of the following skills: 

¶ recognizing a theme or central idea 

¶ recognizing details that develop or support the main idea 

¶ paraphrasing, retelling or summarizing words, phrases or sentences from the text 

¶ recognizing the organizational structure of the text 

¶ recognizing a purpose for reading 

¶ recognizing details that develop or support the main idea in fiction and non-fiction 

¶ understanding story elements and how scenes fit into overall text 

¶ understanding character development 

¶ drawing conclusions in non-fiction text 

¶ making predictions 

¶ using inferences 

¶ making text to self, text to text, and text to world connections making tentative 

predictions of meaning 

¶ making judgments, form opinions and draw conclusions from the text 

¶ interpreting textual conventions and literary elements 

¶ understanding and using the writing process (pre-writing, drafting, revising, editing 

and final copy) 

¶ writing for a variety of purposes (persuasive, informative, descriptive, narrative, 

problem/solution, compare/contrast, responding to open-ended questions, 

social/business letters, and creating writing 

¶ editing and proofreading a variety of writing samples 

¶ practicing and understanding grammatical concepts, usage and mechanics 

¶ understanding sentence parts, parts of speech, and spelling principles 

¶ understanding and applying punctuation and capitalization rules in writing 

¶ involvement in a variety of meaningful speaking and listening activities (to persuade, 

to inform and to entertain) 

¶ gathering information using computers, technology, texts, and periodicals for a variety 

of writing purposes 

¶ determining theme or central ideas of text and how conveyed through details 

¶ comparing and contrasting genres, themes, how themes or ideas are used in different 
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genres 

¶ reading range of genres and text difficulties 

 

 

 

 

 

 

 Mathematics 

 
 Pure mathematics is, in its way, the poetry of logical ideas.  ~Albert Einstein 

 

Developing children's thinking starts with instruction that helps build on and strengthen 

their intuitive thinking so they will have a strong conceptual understanding of 

mathematics. At RBCS, we focus on the mathematical skills we teach and on how children 

think about these ideas. This is accomplished through an investigative, hands-on approach 

to mathematics. Early math instruction allows the child to actively construct number 

concepts and place value foundations and applications. This is the basis for students who 

are engaged in their lessons and who have the strong foundation for their own 

mathematics. Students are expected to  communicate their findings by speaking, writing as 

well as applying mathematical thinking to daily life. 
 

Students in EighthGrade will work towards mastery of the following skills: 

¶ performing and estimating the algorithms of addition, subtraction, multiplication and 

division of rational and real numbers 

¶ applying ratio, proportion and percent application to geometrical and daily life 

situations 

¶ discovering patterns in functions and discrete math 

¶ evaluating expressions, equations and inequalities 

¶ graphing transformations, ordered pairs, equations and inequalities 

¶ identifying and applying formulas and properties for two and three dimensional figures 

¶ interpreting and analyzing graphs using measures of central tendencies 

¶ determining the probability of compound events 

¶ becoming proficient in the use of the TI-34 as part of a problem solving strategy 

¶ using scientific notation and properties of exponents 

¶ using monomials and polynomials 

¶ using Pythagorean Theorem 

 
Science 

 
The important thing in science is not so much to obtain new facts as to discover new ways of thinking about them. 
~William Bragg 

http://thinkexist.com/quotation/the_important_thing_in_science_is_not_so_much_to/14771.html
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Children are curious about the world. They ask questions and seek answers so that they 

can understand how things work. At RBCS we believe that science is a way of looking at 

the world and seeking explanations so that we can understand how it operates. Students are 

actively engaged through inquiry-based, hands-on, minds-on activities. This allows our 

children to achieve different degrees of understanding and learn science in diverse ways, 

depending on their interests and strengths. It is also a way of solving problems and using 

the solutions to explain why things happen as they do. 
 

Students in Eighth Grade will work towards mastery of the following concepts: 

 

¶ understanding that all matter is made up of atoms, which are far too small to see 

directly through a microscope. 

¶ researching scientific ideas about elements that were borrowed from some Greek 

philosophers of 2,000 years earlier, who believed that everything was made from four 

basic substances: air, earth, fire, and water.  It was the combination of these elements 

in different proportions that gave other substances their observable properties. 

¶ recognizing there are groups of elements that have similar properties, including highly 

reactive metals, less reactive metals, highly reactive nonmetals, and some almost 

completely non reactive gases. 

¶ discovering chemical elements do not break down during normal laboratory reaction 

involving such treatments as heating, exposure to electric current, or reaction with 

acids. 

¶ understanding in sexual reproduction, a single specialized cell from a female merges 

with a specialized cell from a male. 

¶ discovering that in some kinds of organisms, all the genes come from a single parent, 

whereas in organisms that have sexes, typically half of the genes come from each 

parent. 

¶ understanding energy in the form of heat is almost always one of the products of an 

energy transformation and that heat can be transferred through materials by the 

collisions of atoms or across space by radiation. 

¶ researching the sun as a major source of energy for changes on the earthôs surface. The 
sun loses energy by emitting light. 
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Social Studies 

 
History with its flickering lamp stumbles along the trail of the past, trying to reconstruct 

its scenes, to revive its echoes, and kindle with pale gleams the passion of former days.     

~Winston Churchill.   
 
At RBCS we empower our students to become good citizens in a global world through our 

culturally rich and diverse environment. Our curriculum is uniquely structured to foster the 

knowledge, values, attitudes, and skills that are required of active, involved citizens. 

Tolerance and respect for the opinions of others is stressed as a responsibility in becoming 

a good citizen of a culturally diverse, democratic society. Our program also provides 

ample opportunities for students to examine their attitudes and beliefs concerning social 

conditions in the world today and within their community. 
 
Students in EighthGrade will work towards mastery of the following concepts: 

¶ relationships between cause, effect and consequences in order to understand significant 

historical events 

¶ the position of proponents and opponents at turning points throughout history 

¶ the development of societies separated by time and/or distance 

¶ the use of computer technology to synthesize information 

¶ how historical and contemporary ideas, perceptions and occurrences have led to 

prejudice, discrimination, expulsion, genocide, slavery and the Holocaust 

¶ contributions made by past civilizations and the effects these contributions had on 

future cultures 

¶ fixed customs of societies in the past and present and how these customs represent 

society's beliefs. 

¶ understanding of economic concepts such as mercantilism, capitalism, socialism and 

communism 

¶ persuasive and explanatory essays on historical and current topics, utilizing graphic 

organizers in the initial preparation 

¶ analysis of historical cartoons and the identification of the point of view being 

expressed 
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Physical Education and Health 

 
Physical fitness is not only one of the most important keys to a healthy body, it is the basis 

of dynamic and creative intellectual activity. ~John F. Kennedy 

 

At RBCS we challenge all children to live an active, healthy, and productive lifestyle. We 

provide our students with the knowledge to make responsible decisions related to their 

health and well-being. Experiences and learning activities are provided which give 

students the opportunity to integrate this knowledge into everyday life. We provide a 

balanced program comprised of individual skill development, spatial and body awareness, 

competition, and healthy lifestyle choices. During physical education classes an emphasis 

is placed on initiative games which require cooperation and team work to succeed rather 

than competition. 

 

Students in Eighth Grade will work towards mastery of the following skills: 

 

¶ relating advances in technology to maintaining and improving personal health. 

¶ designing a weekly nutritional plan for families with different lifestyles, resources, 

special needs, and cultural backgrounds and analyzing  the nutritional values of new 

products and supplements. 

¶ analyzing the causes and the consequences of noncompliance with the traffic safety 

system. 

¶ demonstrating first-aid procedures, including victim and situation assessment, Basic 

Life Support, and the care of head trauma, bleeding and wounds, burns, fractures, 

shock, and poisoning. 

¶ explaining how culture influences the ways families and groups cope with crisis and 

change. 

¶ comparing and contrasting stress management strategies that are used to address 

various types of stress-induced situations. 

¶ demonstrating the use of refusal, negotiation, and assertiveness skills when responding 

to peer pressure, disagreements, or conflicts. 

¶ analyzing to what extent various cultures have responded effectively to individuals with 

disabilities. 

¶ hypothesizing reasons for personal and group adherence, or lack of adherence, to codes 

of conduct at home, locally, and in the worldwide community. 

¶ defending a position on a health or social issue to activate community awareness and 

responsiveness. 

¶ comparing and contrasting adolescent and adult abuse of prescription and over-the-

counter medicines and the consequences of such abuse and explaining the impact of 

alcohol and other drugs on those areas of the brain that control vision, sleep, 

coordination, and reaction time and the related impairment of behavior, judgment, and 

memory. 

¶ relating the use of alcohol and other drugs to decision-making and risk for sexual 

assault, pregnancy, and STIs. 

¶ explaining and analyzing the impact and health risks of drug and alcohol use. 
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¶ summarizing intervention strategies that assist family and friends to cope with the 

impact of substance abuse. 

¶ developing acceptable criteria for safe dating situations, such as dating in groups, 

setting limits, or only dating someone of the same age. 

¶ creating, explaining and demonstrating, as a small group, a planned movement 

sequence that includes changes in rhythm, tempo, and musical style (creative, cultural, 

social, and fitness dance). 

¶ detecting, analyzing and correcting errors and applying to refine movement skills. 

¶ assessing the effectiveness of specific mental strategies applied to improve 

performance. 

¶ analyzing individual and team effectiveness in achieving a goal and make 

recommendations for improvement. 

¶ summarizing types of equipment, products, procedures, and rules that contribute to the 

safety of specific individual, small-group, and team activities. 

¶ analyzing the impact of different world cultures on present-day games, sports, and 

dance. 

¶ using the primary principles of training (FITT) for the purposes of modifying personal 

levels of fitness. 

¶ determining the physical, behavioral, legal, and ethical consequences of the use of 

anabolic steroids and other performance-enhancing substances 
 

 

 
  



Page | 95  
 

STEM 

 
The great thing in the world is not so much where we stand, as in what direction we are 

moving. ~ Oliver Wendell Holmes 

 

At RBCS we are preparing our students to succeed in a highly technological world. 

Beginning in Kindergarten, our students receive direct instruction in the area of 

technology. This instruction is continued into our classrooms where technology is 

interwoven throughout our curriculum. Using computer applications and technology tools 

combined with science and engineering concepts our students conduct research, solve 

problems, improve learning, achieve goals, and produce products and presentations across 

all curricular areas. 
 

Students in Eighth Grade will work towards mastery of the following skills: 

¶ the industrialized world and related careers 

¶ general and personal safety habits 

¶ the technical skills in the use of various tools, materials, methods and techniques 

¶ problem-solving skills in technical projects and assignments using a hands-on method 

¶ design, development and planning a product 

¶ acquisition of a technical vocabulary and ability to communicate technically 

¶ critical thinking skills in understanding, analyzing and evaluating technical information 

¶ acquisition of skills in practical troubleshooting as applied to technical problems 
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Visual and Performing Arts 
The arts are an essential element of education, just like reading, writing, and 

arithmeticémusic, dance, painting, and theater are all keys that unlock profound human 

understanding and accomplishment. ~William Bennett, Former US Secretary of Education 

 

At RBCS we believe all children possess talents that must be cultivated. To this end we are 

committed to making sure that the arts are valued as an essential component of the learning 

experience not as an extra. We ensure that our children have exposure to both the historical 

and performance perspective in dance, music, theater and visual arts. 
 
Students in Eighth Grade will work towards mastery of the following skills: 

 

¶ recognizing/using the basic notation introduced according to instrument and the 

elements of music 

¶ recognizing melodic/harmonic styles (melody, duet, trio) 

¶ identifying time signatures introduced (4/4, 3/4, 2/2, 6/8) and incorporating into 

performance 

¶ identifying rhythmic notations (quarter, half, whole, eighth, dotted half, dotted quarter, 

syncopation, sixteenth, dotted eighth, triplet) 

¶ identifying key signatures introduced according to instrument and list sharps or flats in 

each 

¶ identifying terms and dynamics (beat, staff, bar lines, measures, notation, time 

signature, breath mark, pick-ups, tie, tempos, andante, moderato, allegro, accent, repeat 

sign, D.C. al Fine, slur, phrases, natural, soli, f, mf, p, mp, crescendo, decrescendo) 

¶ identifying/recognizing musical styles (Latin American, Japanese Folk, Black 

American Spirituals,  

¶ Ragtime, Blues, Habanera, waltz) 

¶ identifying the foundation of playmaking in real life and fantasy 

¶ developing an improvisation utilizing characters and setting that creates tension and 

suspense, with a subsequent resolution. 

¶ recording the improvised movement and/or dialogue of a play through writing, taping 

or other means.  

¶ adapting a piece of literature into a theatrical piece 

¶ relating theater arts to cultures, times, and places. 

¶ acting in formal or informal presentations. 

¶ writing an original one-act play with clearly developed characters, setting, conflict and 

resolution 

¶ understanding the color wheel and applying this knowledge to enhance the quality of 

art work. 

¶ being able to mix colors 

¶ recognizing and applying the compositional building blocks of visual art, including 

line, color, shape, form, texture, and space 

¶ creating values and textures 

¶ discovering sculpture and learning to think in three dimensions 

¶ appreciating how art and design enhance functionality and improve quality of living.  
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¶ comparing and contrasting works of art in various materials and techniques used for 

expression in art. 

¶ identifying the use of elements of art and principles of design in art work.  

¶ creating complete works of art in more than one material/media which shows 

intentional choice of theme, aesthetic appeal, and integration of the elements of art and 

principles of design. 

¶ evaluating own art work on the basis of subject matter, theme, and the elements of art 

and principles of design. 

¶ exploring drawing techniques such as perspective, and shading  

¶ demonstrating principles of design: movement, unity, contract, rhythm, pattern, 

emphasis and balance.  

¶ analyzing own art, art of classmates, and famous art works. 

¶ preplanning art work through a series of preliminary sketches and drawings. 

¶ creating unique art that is aesthetically appealing, expresses mood and feeling. 

¶ developing a portfolio of their work. 
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World Language 

 
Those who know nothing of foreign languages know nothing of their own.  

~Johann Wolfgang von Goethe 

At RBCS we believe that language plays a unique role in capturing the essence of our 

diversity. By studying a world language our students have a powerful foundation for 

successful communication in the global community. Through our program students not 

only learn to speak the language, but also come to realize the integral part that eye contact, 

facial expressions, and gestures play in communicating with others. 

 

Students in EighthGrade will work toward mastery of the following skills: 

 

¶ comparing their typical school day with a typical school day in a Spanish speaking 

country. 

¶ identifying classroom vocabulary. 

¶ recognizing and identifying the proper endings for AR, ER, and IR verbs 

¶ creating classroom rules using "Se puede, Se permite, No se permite, Es necesario..., es 

recomendable..." 

¶ reading and interpreting authentic samples of Spanish letters and create their own 

letters using proper openings and closings. 

¶ understanding short speaking passages from native speakers on familiar topics such as 

school. 

¶ identifying the Palabras Interrogativas - Questions words and use them properly in 

speech. ¿Que, Cual, Donde, Adonde, De donde, Por que, como, cuando, cuanto? 

¶ reviewing previously learned descriptions and character traits from grade 7. 

 

¶ using transition words properly in speech and writing. 

¶ asking questions to obtain needed information to create a skit interviewing a famous 

person"Telemundo Skit" 

¶ Preferences - Me molesta, me choca, me fascina, me parece pesado, me cae bien o mal, 

me fastidia, me inspira, me interesa, me llena de orgullo, odiar/destestar. 

¶ participating in a day of the dead celebration. creating an ofrenda and altar- relate this 

cultural practice of the TL with practices from their own culture. Present their ofrenda 

to the class in Spanish. (Culmination of previously learned material- family, 

personality traits, daily routine, etc.) 

¶ identifying symbols that are important to this holiday and explain their importance to 

the class in Spanish. 

¶ obtaining unknown information about the feelings of their classmates by using 

Spanish. 

¶ identifying themselves as twins, use the nosotros form of the verb properly in speech 

and writing. 

¶ identifying the differences between ser and estar.  

¶ describing and showing emotions with estar properly in speech and writing. 

¶ analyzing STAMP rubrics for speaking. 
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¶ infusing advanced structures into their speaking and express their stance on a given 

subject (carnival countries-pollution, population, capital cities, etc) compose a one 

minute speech sample on a given topic. Record their speaking samples. 

¶ using STAMP rubrics to grade their classmates' work. 

¶ demonstrating increased fluency and knowledge of vocab. 

¶ understanding details in highly authentic texts from the TL. 

¶ forming invitations using querer. 

¶ accepting or declining invitations providing reasoning, imitating culturally appropriate 

behavior .(vocab excuses) 

¶ investigating how their chosen country celebrates Carnaval. Work collaboratively with 

groups to form multi-media presentations in the TL.  

¶ examining tangible products of the target cultures and begin to infer why people 

produce and use them. 

¶ reading the spanish book Vejigante Masquerader and describe the main characters and 

events, relating this to their knowledge of Carnaval. 

¶ identifying animals, use new action verbs to describe animals, identify and describe 

habitats. 

¶ investigating how geography and climate influence the lives of people in the target 

culture(s) country (ies). 

¶ knowing geographical terms including cardinal points, land formations, and 

prepositions of location. 

¶ applying specific comprehension strategies such as surfacing background knowledge, 

identifying cognates and word families, skimming and scanning for the main ideas. 

¶ using correct adjective placement and agreement rules. 

¶ the formation and uses of the present progressive. 

 

¶ use comparatives and superlatives to describe animals and habitats.  

¶ creating a five paragraph informative essay on a chosen animal from a country where 

the TL is spoken- research project 

¶ using transition words properly in their essay. 

¶ reading authentic advertisements and articles from the TL on the following topics: 

pets, climate, wild animals, zoos, trekking, excursions, etc. 

¶ listening and understanding the gist of short spoken passages from native speakers of 

the TL. 

¶ identifying major landforms in LA and Spain. Describe and predict what types of 

animals one would encounter when traveling to these areas. 

¶ counting from 1000-100,000,000. 

¶ analyzing song lyrics to relate their knowledge of animals to a popular Mexican song. 

¶ locating and identifying South American and Central American countries properly on a 

map. 

¶ using future ir +a+infin. correctly in speech and writing to describe their future plans. 

¶ ordering a meal appropriately in the TL, state their preferences with regard to food, be 

able to ask for clarification in a restaurant, include appropriate food expressions in 

their speech. 

¶ reading and analyzing authentic menus from Spanish speaking countries--compare 
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menu headings to those found in the USA. 

¶ discussing and identifying the practices and manners that are common to mealtime in 

the target culture. 

¶ identifying typical foods of certain regions in spanish speaking countries. Compare and 

contrast these foods with foods that are common in the USA. 

¶ presenting a student created skit for their classmates mimicking the ordering process in 

a restaurant. One student will act as a waiter and the other students will be diners. 

¶ preparing for the RBR test and the STAMP test. 
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Character Education 
Our character is what we do when we think no one is looking. ~ H. Jackson Brown, Jr. 

 

Through the implementation of a formal character education program, our children are 

provided with the necessary skills to interact peaceably with one another and other 

members of society. During the school year, children focus on ten character education 

values with one value assigned to each month of the school year. Under the umbrella of 

respect and responsibility the values include:  cooperation, persistence, citizenship, 

tolerance, humor, courage, friendship, honesty, empathy and self-discipline. 

 

Students in Eighth Grade will work toward mastery of the following skills: 

 

¶ assuming responsibility for own actions 

¶ speaking and listening at appropriate times 

¶ demonstrating effort 

¶ respecting rights, feelings, and property of others 

¶ interacting well with peers 

¶ working cooperatively in peer groups 

¶ resolving conflicts appropriately 

¶ appreciating humor and using when appropriate 

¶ is truthful and honest 

¶ taking appropriate risks 

 

 

 
Service Learning 

You must be the change you wish to see in the world. ~Mahatma Ghandi 

 

At RBCS, we believe that all children should become responsible citizens exemplifying 

the values of respect and personal responsibility. Through our comprehensive Service 

Learning Program in grades K-8, students discover much about themselves and their 

talents in the context of a community of people. Children have ample opportunities to 

complete school-wide and classroom service learning activities. Additionally, students in 

the upper-grades also have individual internship experiences. 

 

Students in Eighth Grade will work toward mastery of the following skills: 

 

¶ demonstrating an attitude of sharing 

¶ participating in class and school level projects 

¶ taking initiative to contribute to school, local, state and global community projects  
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English as a Second Language 

 
If we are to achieve a richer culture, rich in contrasting values, we must recognize the whole 

gamut of human potentialities, and so weave a less arbitrary social fabric, one in which each 

diverse gift will find a fitting place. ~Margaret Mead 

 

At RBCS we believe that all children have a right to become competent in speaking, reading, 

writing, and comprehending the English language.  We have created a unique program to 

provide the instructional support needed for LEP students to master the English language and 

to participate effectively in the general education program as quickly as possible.   

 

Students in Eighth Grade ESL will work toward mastery of the following skills: 

 

¶ understanding math vocabulary (quotient, addend, remainderé) 

¶ understanding science vocabulary (human body systems, solar systemé) 

¶ understanding social studies vocabulary (revolution, slavery, geography of world now 

and in historyé) 

¶ reading with strong comprehension 

¶ writing in complete, varied sentences with rich vocabulary 

¶ communicating thoughts and ideas effectively in writing and speaking 

 

  

http://thinkexist.com/quotation/if_we_are_to_achieve_a_richer_culture-rich_in/148617.html
http://thinkexist.com/quotation/if_we_are_to_achieve_a_richer_culture-rich_in/148617.html
http://thinkexist.com/quotation/if_we_are_to_achieve_a_richer_culture-rich_in/148617.html
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Appendix B 
Example of Curriculum Implementation Process - LAL 

6th-8th  Grade Long Range Plans       1st Semester 
Richter/Gradman 

LA:  

¶ Writing Workshop: We will be completing units of study in the following genres during the 1st 
semester: 

- personal narrative 
- the personal and research essay 
- realistic fiction 
- literary essay 

We will be focusing on the following skills: 
- utilizing the writing process to develop seed ideas for writing 
- recognizing qualities of good writing 
- developing characters through actions, dialogue and inner thought 
- describing setting and using details to create a mental movie for readers 
- using evidence (anecdotal and quotes) to support thesis 
- framework of essay writing 
- researching facts and information for research topics 

{ǘǳŘŜƴǘǎ ǿƛƭƭ ōŜ ƪŜŜǇƛƴƎ ŀ ²ǊƛǘŜǊΩǎ bƻǘŜōƻƻƪ ŀƴŘ ǿǊƛǘƛƴƎ ŀǇǇǊƻȄƛƳŀǘŜƭȅ т ǇŀƎŜǎ ǇŜǊ ǿŜŜƪΦ {ǘǳŘŜƴǘǎ 
will look across their writing to see progress and new ideas for writing. 

¶ Reading Workshop: We will be completing units of study in the following areas during the 1st 
semester: 

- Building a reading life 
- Following Characters into Meaning: fiction 
- Navigating Non-fiction 

We will be focusing on the following skills: 
- finding books that are at the correct reading level 
- reading books with stamina 
- reading a volume of books 
- story structure 
- envisioning the text ς creating a mental movie 
- connecting with characters 
- making predictions, verifying and adapting them as we read 
- making text-to-self, text-to-text, and text-to-world connections 
- inference 
- growing ideas about characters 
- understanding non-fiction text structures 
- understanding and identifying main idea 
- drawing conclusions about topics 
- utilizing text features (ex. Graphics, pictures, subtitles, captions) 

Students will be reading approximately 200 pages per week, utilizing reading logs to track pages and 
understand their reading habits better. Students will use sticky notes and journal writing to develop 
their thinking about their reading. 
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¶ Word Study/Grammar/Vocabulary: We will be focusing on learning how to sort and spell typical 
grade-level words. Students will also have a week of grammar instruction between Writing Units 
covering various grammatical and mechanical structures including: parts of speech, types of 
sentences, punctuation rules, and sentence structure. Students will all create their own personal 
dictionary by collecting 1 word per week. Students in each class will share these words with 
each other using a virtual word wall (8th), an actual word wall (7th), and a class dictionary (6th). 
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Jackie Richter/Ann Gradman 
Lesson Plan 
Week of December 13-17, 2010  
6th - 8th Grade Language Arts 
Writing Unit of Study: Essays 
Reading Unit of Study: Character 
 
GOALS/OBJECTIVES: 
SW understand rules and procedures of LA classroom and daily rituals of Reading/Writing 
Workshop. 
SW get to know each other as readers and writers. 
SW edit their rough draft essays looking specifically for capitalization, punctuation, clarity, transition 
words, and logical progression of ideas. 
SW rewrite essays into final copies. 
SW celebrate writing using a gallery format to read and comment on peer writing. 
SW read independently for at least 30 minutes each day. 
SW record thoughts about characters on post-its. 
SW see texts through the prism of theories. 
SW examine the motivations of characters. 
SW organize their ideas and insights about their reading. 
SW work in small groups to practice reading strategies. 
Noe, Sebrina and Henry will decode/encode nonsense words with blends with 95% accuarcy. 
John will grow theories about characters while reading independently.  
Bailey will read 20 pages of her independent reading book each day. 
Alison will use post-its to record her thoughts while reading. 
Shy will complete her writing and word study homework every night. 
Nakiera will read and write each day in class. 

STANDARDS:  

RL.6-8.1-10, W.6-8.1-2, W.6-8.4-10, SL.6-8.1-6, L.6-8.1-6 

MATERIALS:  Language Arts procedures handout; reading logs, post-it notes, Promethean Board; 
ŎƘŀǊǘ ǇŀǇŜǊΤ ǿǊƛǘŜǊΩǎ ƴƻǘŜōƻƻƪǎΤ ƛƭƭǳǎǘǊŀǘƛƻƴ ƻŦ ǘƘŜ ²ǊƛǘƛƴƎ /ȅŎƭŜΤ Reading Record; Units of Study for 
Teaching Writing, Grades 3-5 by Lucy Calkins; Units of Study for Teaching Reading, Grades 3-5 by 
Lucy Calkins; Naming the World: A Year of Poems and Lessons by Nancie Atwell; Words Their Way by 
Donald R. Bear; Upper-Level Spelling InveƴǘƻǊȅΤ ¢/w²tΩǎ wŜŀŘƛƴƎ !ǎǎŜǎǎƳŜƴǘ ŦƻǊ [ŜǾŜƭǎ [-Z 
http://rwproject.tc.columbia.edu/assessments/reading  

Tiger Rising by Kate DeCamillo, Everything I Need to Know I Learned in Kindergarten, It Was on 
Fire When I Lay Down on It, Uh-Oh by Robert Fulghum, 

INTEGRATED TECHNOLOGY: The Promethean Board will be used daily to present lessons, websites 
and information from internet will be incorporated into lessons. 

PROCEDURES: SEE ATTACHED 

 

 

 

 

http://rwproject.tc.columbia.edu/assessments/reading
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ASSESSMENTS: 

Students will be assessed based upon teacher observations, class participation, spelling tests, and 
writing notebooks. Students will be assessed using the Upper-Level Spelling Inventory from Words 
Their WayΦ {ǘǳŘŜƴǘǎΩ ǊŜŀŘƛƴƎ ƭŜǾŜƭǎ ǿƛƭƭ ōŜ ŀǎǎŜǎǎŜŘ ǳǎƛƴƎ ǘƘŜ ¢/w²tΩǎ wŜŀŘƛƴƎ !ǎǎŜǎǎƳŜƴǘ ŦƻǊ 
Levels L-Z. 

 

DIFFERENTIATED INSTRUCTION GROUPS: 

Ms. G and Mrs. R will confer with all students in reading and writing individually on a weekly basis. 
Word study groups will be created based upon spelling inventory. Students will read novels based 
upon assessed reading level to ensure reading at 96% or higher accuracy. Writing and reading 
homework will be adjusted as necessary.  Reading/Math Lab time will be used to address individual 
goals and to provide academic support in all content areas. Mrs. Breiter will remain with 7th grade to 
assist in working individually with all students. Mrs. Breiter will take LA Honors students separately. 
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Appendix C 
Teacher Evaluation and Compensation Model 

Presented By

Meredith Pennotti, Principal

Ida Jones, Curriculum Director

 

 

Teacher Evaluation and Compensation 

Philosophy

As defined in the original charter of 1998, Red Bank Charter School is committed to 
evaluating and compensating teachers based on their individual performance.  Quality 
teaching is measured as it supports the academic achievement and social emotional 
growth of each child.

At RBCS, teachers are encouraged to serve as leaders among colleagues and as 
contributors to the larger mission of the school community.  Teachers at RBCS are 
valued as professional educators.

Evaluation of teachers is a comprehensive process which includes multiple measures and 
pre - established criteria.  Observation, student achievement outcomes and 
professionalism are the pivotal components to assessing teacher performance.  The 
scores on the separate elements of the evaluation combine to establish a summative 
annual rating.  Ratings convert to individual teacher raises.

All teachers are awarded a base salary and have the opportunity to earn performance 
incentives which correspond to their summative scores.  Increases do not correspond to 
longevity and/or number of credits or degrees.

Salary increments are calculated based on resources available in a given year.  The goal of 
the Board of Trustees is to maintain salaries which are commensurate with local 
districts.

Identifying, recognizing and rewarding excellent teaching are the underpinnings of the Red 
Bank Charter School Teacher Evaluation and Compensation Model.  It is in that spirit that 
this model is crafted and implemented.
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Informal 

Observations

Formal 

Evaluations

Professionalism
Student 

Achievement

Evaluation 

Compensation 

Plan

 

 

4 3 2 1
Rating on

Standard

1.1  Acquires and uses information about individual 

students as learners in preparing lessons, which 

consider the studentsô developmental stage, 

academic needs, learning styles, cultural heritage, 

interests and community. 

A.  Selecting Instructional Goals

B.  Demonstrating Knowledge of Students

C.  Designing Coherent Instruction

1.2  Reflects upon the lessonôs effectiveness and 

student engagement and uses that reflection in 

planning future instruction. 

D. Reflection and Lesson Effectiveness

E. Student Engagement

F.  Future Instruction

G.  Data Driven Instruction

4 ïDistinguished      3 ïCommendable      2 ïProficient      1 ïUnsatisfactory     N/A ïNot Applicable

Tenured teachers - 2x year
Non - Tenured teachers - 3x year
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Elements Distinguished (4) Commendable (3) Proficient (2) Unsatisfactory (1)

A. Selecting 

Instructional 
Goals

Teacherôs planning includes

clear and measurable

standards-basedinstructional goals

and identifies 

benchmarks and/or grade-level indicators.

Teacherôs planning includes

clear and measurable

standards-basedinstructional goals

Teacherôs planning includes

standards-basedinstructional goals

Teacherôs planning does not include 

standards-basedinstructional goals.

B.  Demonstrating 
Knowledge of Students

Teacher acquires and documents

extensive and detailedinformation

about individual studentsas learners 

from a variety of sources

andin an ongoing manner

Teacher acquires and documents

detailedinformation

about individual studentsas learners

from a variety of sources 

and/orin an ongoing manner

Teacher acquires 

general or globalinformation

about studentsas learners

from a variety of sources

Teacher does not acquire

information

about individual students as learners or

from a variety of sources

or in an ongoing manner

C. Designing Coherent 
Instruction

Teacher clearly documents

how planning incorporates

specific strategies and resources

that address studentsô academic needs and

learning styles, interests, cultural heritage 

and community backgrounds as 

demonstrated through allof the following

¶ Flexible grouping

¶ Activities that invite student interaction 
and choice

¶ Strategies that address various 

learning styles, special needs 
(modifications) and cultural heritage

¶ Instruction that addresses strengths 

and gaps in student background 
knowledge and skills

¶ Specific use of adjunct to support 
student learners.

Teacher clearly communicates

how planning includes 

consideration

for the studentsô academic needs and

learning styles, interests, cultural heritage and 

community backgrounds as 

demonstrated through mostof the following

¶ Flexible grouping

¶ Activities that invite student interaction 
and choice

¶ Strategies that address various 

learning styles, special needs 
(modifications) and cultural  heritage

¶ Instruction that addresses strengths 

and gaps in student background 
knowledge and skills 

¶ Specific use of adjunct to support 
student learners.

Teacher clearly communicates

how planning includes 

general awareness

of studentsô academic needs and

learning styles, interests, cultural heritage and 

community backgrounds as 

demonstrated through fewof the following

¶ Flexible grouping

¶ Activities that invite student interaction 
and choice

¶ Strategies that address various 

learning styles, special needs 
(modifications) and cultural heritage

¶ Instruction that addresses strengths 

and gaps in student background 
knowledge and skills

¶ Specific use of adjunct to support 
student learners.

Teacher

planning shows

little or no awareness

of studentsô academic needs and

learning styles, interests, cultural heritage 

and community backgrounds.

There is little evidence that teacher uses

achievement data or other assessment

results to plan instruction, 

or Evidence not provided

Standard 1.1 (A, B, C):  The teacher acquires and uses knowledge about individual students as learners in preparing lessons, which consider the studentsô developmental stage, 

academic needs, learning styles, cultural heritage, interests and community.

Standard 1.2 ( D, E, F, G):  The teacher reflects upon the lessonôs effectiveness and student engagement and uses that reflection in planning future instruction.

 

 

Standard 1.1 (A, B, C):  The teacher acquires and uses knowledge about individual students as learners in preparing lessons, which consider the studentsô developmental stage, 

academic needs, learning styles, cultural heritage, interests and community.

Standard 1.2 ( D, E, F, G):  The teacher reflects upon the lessonôs effectiveness and student engagement and uses that reflection in planning future instruction.

Elements Distinguished (4) Commendable (3) Proficient (2) Unsatisfactory (1)

D.  Reflection and 

Lesson Effectiveness

Teacher makes a 

specific and accurateassessment

of the lessonôs effectiveness 

which includes:

¶ The extent to which the lesson 

met its goals

¶ Citing specific examplesfrom 

the lesson

¶ Strengths and weaknesses 

related to individual student 

success

Teacher makes an 

accurateassessment

of the lessonôs effectiveness 

which includes:

¶ The extent to which the lesson 

met its goals

¶ Citing examplesfrom the lesson

Teacher makes a 

generallyaccurateassessment

of the lessonôs effectiveness 

which includes:

¶ The extent to which the lesson 

met its goals

Teacher misjudgesand/or 

makes an inaccurateassessment

of the lessonôs effectiveness

or the extent to which the

instructional goals were met

Teacher does not assume 

responsibility for lesson effectiveness

Teacher does not address the lesson 

observed

Teacher did not submit the Evidence 

of Reflection or it was turned in late.

E.  Student 

Engagement

Teacher makes an

accurateassessment

of the level of student engagement

which is supported with details 

and addresses specific examples

of positive and/or negative student 

actions

Teacher makes an

accurateassessment

of the level of student engagement

which 

lists examples

of positive and/or negative student actions

Teacher makes a

generally accurateassessment

of the global level of student engagement

Teacher makes an

inaccurateassessment

of the level of student engagement

Teacher does not assume 

responsibility for student engagement

Teacher did not submit the Evidence 

of Reflection or it was turned in late.

F.  Future InstructionTeacher offers specificexplanations

for why the content and/or delivery 

of the lesson would not be changed

for future instruction

Teacher offers specificsuggestions for 

changes

to the content and/or delivery of the 

lesson

Teacher offers appropriateexplanations

for why the content and/or delivery 

of the lesson would not be changed

for future instruction

Teacher offers specific suggestions for 

changes

to the content and/or delivery of the lesson

Teacher offers generalexplanations

for why the content and/or delivery 

of the lesson would not be changed

for future instruction

Teacher makes generalsuggestions 

about how the lesson would be changed

Teacher does not explainwhy 

changes may or may not be 

necessary

Teacher gives up and/or blames the 

students or the environment for the 

studentsô lack of success

Teacher does not address the lesson 

observed

Teacher did not submit the Evidence 

of Reflection or it was turned in late.

G.  Data Driven 

Instruction

Teacher analyzes and uses

achievement data and other assessment

results to plan instruction to meet

individual/group instructional needs

Makes referrals as indicated to support 

individual students.

Teacher uses

achievement data and other assessment

results to plan instruction to meet

individual/groupinstructional needs

Teacher uses

achievement data and other assessment

results to plan instruction 

for the entire class

 

 

 



Page | 110  
 

 

4 3 2 1
Rating on

Standard

2.1  Creates an inclusive and caring environment in 

which each individual is respected and valued. 

A.  Teacher Interaction with Students

B.  Interactions among Individuals

2.2  Establishes effective routines and procedures, 

maintains a safe and orderly environment, and 

manages transitions to maximize instructional time. 

C. Routines and Procedures

D. Transitions

2.3  Manages and monitors student behavior to maximize 

instructional time. 

E.  Monitoring of Student Behavior and Response       

to Misbehavior

4 ïDistinguished      3 ïCommendable      2 ïProficient      1 ïUnsatisfactory     N/A ïNot Applicable

 

 

Elements Distinguished (4) Commendable (3) Proficient (2) Unsatisfactory (1)

A. Teacher

Interaction
with Students

Teacher interactions with allstudents

demonstrate a positive, caring 

rapport, fairness and mutual respect.

Teacher continuously models 

behaviors expected of children.

Teacher interactions with allstudents

demonstrate respect.

Interactions are inclusive and 

appropriate.

Teacher interactions with students

are generally appropriate.

Teacher interactions with students

are negative, demeaning, and/or 

inappropriate.

B. Interactions

among
Individuals

Teacher consistently encourages

respectful interactions among 

individuals

and appropriately addresses

any disrespectful interactions.

An inclusive and caring 

classroom environment is 

maintained.

Teacher encourages

respectful interactions among 

individuals

and appropriately addresses

any disrespectful interactions.

An inclusive and caring 

classroom environment is maintained

Teacher may encourage

respectful interactions 

but occasionally tolerates

inappropriate and/or disrespectful 

interactions.

Teacher toleratesinappropriate and/or 

disrespectful interactions.

C. Routines and
Procedures

Teacher establishes and uses

effectiveroutines and procedures

that incorporate student 

responsibility.

Teacher maintains a safe

environment.

Teacher establishes and uses

effectiveroutines and procedures.

Teacher maintains a safe

environment.

Teacher establishes and uses

routines and procedures

that result in a loss of instructional 

time.

Teacher maintains a safe

environment.

Teacher has not established

routines and procedures

that result in a considerable loss 

of instructional time.

Teacher maintains an environment where 

hazards exist.

D. Transitions Teacher establishes procedures

for managing seamlesstransitions

incorporating student responsibility.

No instructional time is lost.

Teacher establishes and directs

procedures

for transitions.

No instructional time is lost.

Teacher establishes procedures

for sometransitions

Instructional time is lost.

Teacher does not establishprocedures

for most transitions

Considerable instructional time is lost.

E. Monitoring of

Student Behavior

and Response to
Misbehavior

Teacher monitorsbehavior in a 

manner

that anticipates and prevents 

misbehavior, and that allows for 

students to 

monitor their own and/or peersô 

behavior, which promotesindividual, 

group, and/or whole class time on 

task.

Teacher response to misbehavior

is appropriate, consistent, and 

sensitive to

studentsô individual needs. The 

desired behavior is attained.

Or, student misbehavior is not 

evident.

Teacher monitorsbehavior at all times

which promotesindividual, group, 

and/or

whole class time on task.

Teacher response to misbehavior

is appropriate and consistent.

Teacher monitorsbehavior in a 

manner

which results in a lossof individual, 

group, and/or whole class time on 

task.

Teacher does not respond 

or does not respond appropriately

to some off-task or disruptive 

behavior.

Teacher does not consistently monitor

behavior and/or teacher is unawareof student 

behaviors

which result in considerable lossof individual, 

group, and/or whole class time on task.

Teacher does not respondto off-task or 

disruptive behavior.

Or, teacher response to student misbehavior 

is inconsistentand/or has minimal results.

Standard 2.1 (A, B):The teacher creates an inclusive and caring environment in which each individual is respected and valued.

Standard 2.2 (C, D):The teacher establishes effective routines and procedures, maintains a safe and orderly environment, and manages transitions to maximize instructional time.

Standard 2.3 (E): The teacher manages and monitors student behavior to maximize instructional time.
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4 3 2 1
Rating on

Standard

3A.1  Communicates  instructive directions, procedures, 

and assessment criteria. 

A.  Instructional Directions and Procedures

B.  Expectations

3A.2  Demonstrates content knowledge by using content-

specific instructional strategies. 

C. Instructional Strategies and Content Knowledge

3A.3  Manages and monitors student behavior to maximize 

instructional time. 

D.  Monitoring of Student Behavior and Response to 

Misbehavior

3A.4  Engages students in discourse and uses thought-

provoking questions aligned with the lesson objectives 

to explore and extend content knowledge. 

E. Reasoning and Synthesis of Information

3A.5  Corrects student errors/misconceptions. 

F.  Student Errors or Misconceptions

4 ïDistinguished      3 ïCommendable      2 ïProficient      1 ïUnsatisfactory     N/A ïNot Applicable

 

 

Elements Distinguished (4) Commendable (3) Proficient (2) Unsatisfactory (1)

A.  Instructional Directions 
and Procedures

Teacher 

clearly and accuratelycommunicates

instructional directions and procedures

for the activity.

Teacher anticipates possible student 

misunderstanding.

Distributes time effectively to support student 

outcomes.

Teacher 

clearly and accuratelycommunicates

instructional directions and procedures

for the activity.

Teacher 

is unclearin the communication of

instructional directions and procedures

for the activity.

And/Orteacher makes repeated attempts to 

clarifydirections and procedures.

Teacher

does not communicate

instructional directions or procedures

for the activity.

Or, teacher communicatesinstructional 

directions or procedures inaccurately.

B. Expectations Teacher routinely emphasizes

completion of work

and consistently encouragesstudents

to expend their best effort

Teacher creates situations 

that challenge students to 

think independently, creatively or critically

about the content being taught,

to reflect on their understanding

and to consider new possibilities.

Teacher emphasizes

completion of work

and encouragesstudents

to expend their best effort

Teacher creates situations 

that challenge students to 

think independently, creatively or critically

about the content being taught

Teacher emphasizes

completion of work

but does not encouragestudents

to expend their best effort

Teacher creates situations 

that challenge students to 

think

about the content being taught

Teacher does notemphasize

completion of work

and/ordoes not encouragestudents

to expend their best effort

Teacher creates situations 

that do not challengestudents to 

think

about the content being taught

Standard 3A.1 (A, B): The teacher communicates instructive directions, procedures, and assessment criteria.

Standard 3A.2 (C): The teacher demonstrates content knowledge by using content-specific instructional strategies.

Standard 3A.3 (D): The teacher uses standards-based instructional activities that promote conceptual understanding, extend student thinking, and monitors/adjusts 

instruction to meet individual needs.

Standard 3A.4 (E): The teacher engages students in discourse and uses thought-provoking questions aligned with the lesson objectives to explore and extend content 

knowledge.

Standard 3A.5 (F): The teacher corrects student errors/misconceptions.
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Standard 3A.1 (A, B): The teacher communicates instructive directions, procedures, and assessment criteria.

Standard 3A.2 (C): The teacher demonstrates content knowledge by using content-specific instructional strategies.

Standard 3A.3 (D): The teacher uses standards-based instructional activities that promote conceptual understanding, extend student thinking, and monitors/adjusts 

instruction to meet individual needs.

Standard 3A.4 (E): The teacher engages students in discourse and uses thought-provoking questions aligned with the lesson objectives to explore and extend content 

knowledge.

Standard 3A.5 (F): The teacher corrects student errors/misconceptions.

Elements Distinguished (4) Commendable (3) Proficient (2) Unsatisfactory (1)

A. Instructional

Strategies and
Content Knowledge

Teacher routinelyuses 

a broad rangeof instructional strategies 

including technology

that are effective and appropriate

to the content and individual learners.

Teacher conveys

accuratecontent knowledge.

Teacher uses 

instructional strategies

that are effective and appropriate

to the content.

Teacher conveys

accuratecontent knowledge.

.

Teacher uses 

a limited rangeof instructional 

strategies

that are effective and appropriate

to the content.

Teacher conveys

some minor content inaccuracies

that do not affect studentsô 

comprehension of the content

Teacher uses 

instructional strategies

that are ineffective and/or 

inappropriate

to the 

content.

Teacher conveys

content inaccuracies

that contribute to making the content 

incomprehensible to the students.

B. Monitoring,

Adjusting

and Student
Engagement

Teacher invites input from students

in order to monitor and adjust 

instruction, activities, or pacing

to respond to differences

in student needs.

Teacher pursues 

the active engagement of all students.

Teacher 

monitors  and adjust s instruction, 

activities, or pacing

to respond to differences

in student needs.

Teacher pursues 

the active engagement of all students

Teacher has difficulty

monitoring or adjusting  instruction, 

activities, or pacing

to respond to differences

in student needs.

Teacher pursues 

the active engagement of all students

Teacher fails to

monitor or adjust  instruction, 

activities, or pacing

to respond to differences

in student needs.

Teacher does not pursue

the active engagement of all students

C. Reasoning and

Synthesis of
Information

Teacher facilitates discourse among 

students and routinely asks thought-

provoking questions to extend content 

knowledge.

Teacher specifically highlights cross-

curricular exploration of concepts.

Teacher provides appropriate wait time. 

Teacher facilitates discourse among 

students and routinely asks thought-

provoking questions to explore content 

knowledge.

Teacher suggests cross-curricular 

exploration of concepts.

Teacher provides wait time.

Teacher frames content-related 

discussion that is limited to question 

and answer.

Teacher is inconsistent in providing 

wait time.

Teacher permits off-topic discussion. 

Does not elicit student responses.

Teacher does not provide wait time.

D. Student  Errors or
Misconceptions

Teacher corrects student content errors

to individuals, groups, and/or whole 

class

by offering explanations

that clarify the process or concept

and by facilitating the opportunities

for self-correction.

Teacher anticipates andaddresses

content-related misconceptions.

Teacher corrects student content errors

to individuals, groups, and/or whole 

class

by offering explanations

that clarify the process or concept

Teacher addresses

content-related misconceptions

as they arise.

Teacher corrects student content 

errors

to individuals, groups, and/or whole 

class

but does not offerexplanations

that clarify the process or concept

Teacher addresses some common

content-related misconceptions

as they arise.

Teacher does not correct

student content errors.

Teacher fails to address

content-related misconceptions.

 

 

4 3 2 1
Rating on

Standard

3B.1  The teacher uses a variety of assessments that 

align with standards. 

A.  Uses a Variety of Standards-Aligned 

Assessments

B.  Assessment Criteria

D. Grading

3B.2  The teacher provides timely, constructive 

feedback to students about their progress toward 

the learning objectives using a variety of methods. 

C. Feedback to Learners

4 ïDistinguished      3 ïCommendable      2 ïProficient      1 ïUnsatisfactory     N/A ïNot Applicable
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Elements Distinguished (4) Commendable (3) Proficient (2) Unsatisfactory (1)

A. Uses a Variety of

Standards-Aligned

Assessments

Teacher uses assessments that

¶ are aligned to lesson objectives

¶ demonstrate a variety of 

techniques

¶ are formal andinformal

¶ are used for both summative and 

formative purposes

¶ are modified to reflect individual 

student needs

Assessments demonstraterigor

towards mastery of standards-based 

objectives

Teacher uses assessments that

¶ are aligned to lesson objectives

¶ are formal and/orinformal

¶ are used for both summative and 

formative purposes

Assessments demonstraterigor

towards mastery of standards-based 

objectives

Teacher uses assessments that

¶ are aligned to lesson objectives

¶ are formal and/orinformal

¶ are used for summative and/or

formative purposes

Assessments do not demonstraterigor

towards mastery of standards-based 

objectives

Teacher uses assessments that

¶ are notaligned to lesson 

objectives

Evidence not provided

B. Assessment Criteria Teacher clearly communicates

assessment criteria 

that are alignedwith

standards-based instructional objectives 

and includes the task-specific criteria

for various performance levels.

Teacher clearly communicates

assessment criteria 

that are alignedwith

standards-based instructional objectives

Teacher communicates

unclear or incompleteassessment criteria

that are alignedwith

standards based instructional objectives

Teacher does not communicate

assessment criteria

Or,  assessment criteria is not aligned

with the standards-based instructional 

objectives

C. Feedback to
Learners

Teacher routinelyprovides

substantive, accurate, specific and timely

feedback to students about their progress

toward the learning objectives.

Teacher provides feedback

using a variety of methods

and facilitates student self-assessment.

Teacher provides

specific and timely 

feedback to students about their progress

toward the learning objectives.

Teacher provides feedback

using a variety of methods

and facilitates student self-assessment.

Teacher provides

accurate and timely, but general

feedback to students about their progress

toward the learning objectives.

Teacher provides feedback

using a limited number of methods.

Teacher provides

insufficient and/or inaccurate

feedback to students about their 

progress toward the learning objectives.

Or, feedback is notprovided in a

timelymanner.

D. Grading Teacherôs grades reflect adherence to 

school-wide grading components.

Teacher documents 

multiple and modified assessments and 

assignments

as the basis for grades.

Teacher documents

multiple assessments and assignments

as the basis for grades.

Teacher documents 

some assessments and assignments

as the basis for grades.

Teacher maintains

inaccurate or incomplete

instructional records.

Standard 3B.1 (A, B, D):  The teacher uses a variety of assessments that align with standards.

Standard 3B.2 (C): The teacher provides timely, constructive feedback to students about their progress toward the learning objectives using a variety of methods.

 

 

 

}For each formal evaluation teachers must complete 
and submit a reflection form and student work 
samples.

}Reflection includes

Student engagement in lesson and feedback 

from learner that objective was met

Classroom environment impact on student 

learning

Adjustments made during lesson and 

changes made to future lessons

Something learned that would benefit my 

colleagues

Connection between lesson and professional 

goals and correspondence to student 

achievement measure
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4 3 2 1
Rating on

Standard

4.1 Tracks student progress toward meeting the standards and maintains 

instructional records that clearly show the basis for grade assignment. 

A.  Record Keeping

4.2  Informs family about the academic/social progress of the student and the 

instructional program, and encourages family involvement in the studentôs 

education.

B.  Academic/Social Progress

C.  Family Involvement

4.3  Establishes and maintains professional relationships by engaging in 

discourse about professional issues with peers/teams, functioning as a 

member of an instructional team/department/level, and participating in 

school events and district initiatives. 

D.  Teacher as Leader

F.  Professional Ethics

G. Participation in School Events

4.4  Improves content knowledge and pedagogical skills by participating in 

professional development activities.

E.  Professional Development Activities

4 ïDistinguished      3 ïCommendable      2 ïProficient      1 ïUnsatisfactory     N/A ïNot Applicable

2x per year for all teachers (Mid - year and End - of - Year)
Teachers submit data to support elements of the domain including 

grades, progress reports, family communications, professional 
development activities, etc.

 

 

Elements Distinguished (4) Commendable (3) Proficient (2) Unsatisfactory (1)

A. Record Keeping Teacher submits grades, progress reports 

and report cards 

in a timely manner.

Benchmarks

Å Maintains gradebook

Å Anecdotal records

Teacher submits grades, progress reports 

and report cards 

in a timely manner.

Teacher submits somegrades, progress 

reports and report cards 

in a timely manner.

Teacher fails tosubmit grades, progress 

reports and report cards

in a timely manner.

B. Academic/Social
Progress

Teacher maintains 

ongoing communication

with the family

as documented through the weekly charter 

chat log and updated e-board.

and the use of additional tools such as 

class blog, newsletters, etc.

. 

Teacher maintains 

ongoing communication

with the family

as documented through the weekly charter 

chat log and updated e-board.

. 

Teacher is inconsistent in

communication

with the family.

Teacher fails to

communicate

with the family.

C. Family Involvement Teacher creates andencourages 

opportunitiesfor family involvement

in classroom and/or school-wide activities

and in the studentôs learning.

Teacher is receptive to

family involvement

in classroom and/or school-wide activities

and in the studentôs learning.

Teacher encourages

family involvement

in school-wide activities.

Teacher makes few or no attemptsto 

encourage family involvement.

Standard 4.1 (A): The teacher tracks student progress toward meeting the standards (including indicators and benchmarks) and maintains instructional records that 

clearly show  the basis for grade assignment.

Standard 4.2 (B, C):The teacher informs the family about the academic/social progress of the student and the instructional program, and encourages family involvement 

in the studentôs education.

Standard 4.3 (D, F, G):The teacher establishes and maintains professional relationships by engaging in discourse about professional issues with peers/teams, functioning 

as a member of an Instructional team/department/level, and participating in school events and district initiatives.

Standard 4.4 (E): The teacher improves content knowledge and pedagogical skills by participating in professional development activities.
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Standard 4.1 (A): The teacher tracks student progress toward meeting the standards (including indicators and benchmarks) and maintains instructional records that 

clearly show  the basis for grade assignment.

Standard 4.2 (B, C):The teacher informs the family about the academic/social progress of the student and the instructional program, and encourages family involvement 

in the studentôs education.

Standard 4.3 (D, F, G):The teacher establishes and maintains professional relationships by engaging in discourse about professional issues with peers/teams, functioning 

as a member of an Instructional team/department/level, and participating in school events and district initiatives.

Standard 4.4 (E): The teacher improves content knowledge and pedagogical skills by participating in professional development activities.

Elements Distinguished (4) Commendable (3) Proficient (2) Unsatisfactory (1)

D. Teacher as
Leader

Teacher provides leadership

in developing and implementing 

decisions

made at the team/cluster 

and school level.

Teacher demonstrates a pattern

of initiating, leading 

and engaging other teachers

in discourse about schoolwideissues.

Teacher

implements decisions

made at the team/cluster

and school level.

Teacher

engages

in discourse about schoolwideissues.

Teacher 

implements most decisions

made at the team/cluster

and school level.

Teacher 

infrequently engages

in discourse about schoolwide

issues.

Teacher

does not implement decisions

made at the team/cluster

and school level.

Teacher

does not engage

in discourse about schoolwide

issues.

E. Professional
Development

Teacher participates

in required school

professional development activities

and initiates activities to achieve PIP 

goals.

Teacher participates

in required school

professional development activities.

Teacher attends

required school

professional development activities.

Teacher does not regularly attend

required school

professional development activities.

F. Professional
Ethics

Teacher alwaysdemonstrates

behaviors consistent with the ethical 

standards of the teaching profession.

Å Maintains appropriate level 

of confidentiality

Å Maintains respectful rapport 

with colleagues and 

administration

Å Advocates for public school 

choice movement

Teacher frequently demonstrates

behaviors consistent with the ethical 

standards of the teaching profession.

Teacher sometimes demonstrates

behaviors consistent with the ethical 

standards of the teaching profession.

Teacher does not demonstrate

behaviors consistent with the 

ethical standards of the teaching 

profession.

G. Participation in
School Events

Teacher participates

in multiple school events

and/or committees, 

in addition to those required,

and assumes leadership roles.

Teacher participates and engages

in requiredschool events.

Teacher attends

required school events and 

committees.

Teacher does not participatein 

requiredschool events and 

committees
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} Minimum of 3x per year for all teachers

} Quick - 15 minute visits

} Great way to target specific elements of each domain

Targeted Domain

¶ Planning for and Reflection about Student Learning

¶ Creating an Environment for Learning

¶ Teaching for Learning

¶ Assessing Learning

¶ Professionalism

Rating

¶ 4-Distinguished

¶ 3-Commendable

¶ 2-Proficient

¶ 1-Unsatisfactory

Comment

Observer Signature___________________________________________
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Elements Distinguished (4) Commendable (3) Proficient (2) Unsatisfactory (1)

A. Setting Achievement
Goals

Teacher establishes well developed goal 

that is linked to student academic needs.

Teacher establishes well developed goal that 

is linked to student academic needs.

Teacher establishesgoal that is linked to 

student academic needs.

Teacher establishesgoal that is linked to 

student academic needs.

Teacher  does not establish goal.

B. Performance on

Student Achievement
Measure

Teacher meets100% of established goal. Teacher meets90-99% of established goal.Teacher meets80-89% of established 

goal.

Teacher meets0-79% of established 

goal.

Student Achievement Measure Scoring Rubric

 

 

Informal 

Observations

Formal 

Evaluations

Professionalism
Student 

Achievement

Evaluation 

Compensation 

Plan
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Summative 

Rating        

100%

Informal 

Observations 

20%

Formal 

Evaluations    

30%

Professionalism 

30%

Student 

Achievement 

20%

Schoolwide

Performance 

Measure*

State 

Assessments*

Salary Components

% structured raise

% performance incentive

*Under development

Formula for Determining Summative Rating

 

 

Increments

Raises are awarded to teachers with summative scores as follows:

There is no increase in compensation for completing advanced degree 
or incremental credits.

Band 1 3.75 - 4.0

Band 2 3.4 - 3.74

Band 3 2.99 - 3.39

Band 4 2.5 - 2.98

2.49 and below will only 

receive structured raise
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Informal Observations

10/25-LA 4

12/10-Math 3

2/28-SocialStudies 3

Average          3.3

Formal Observations

10/28-Math  3.87

2/1-LA 3.38

Average 3.62

Professionalism

Fall       1/19 3.75

Spring   5/2 3.9

Average 3.8

Student Achievement Measure

Overall Score 3.5

Final Summative Rating

Band 2 3.59

Summative Evaluation for Teacher A  (3yrs. exp.)

2010-2011 School Year

 

 

Informal Observations

10/1-Math 2

12/6-Science 3

3/24-LA 3

Average          2.67

Formal Observations

11/29-LA  2.3

2/8-Math 2.68

Average 2.49

Professionalism

Fall       1/19 2.79

Spring   5/2 3.1

Average 2.95

Student Achievement Measure

Overall Score 3

Final Summative Rating

Band 4 2.75

Summative Evaluation for Teacher B (8 yrs. exp.) 

2010-2011 School Year
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Appendix D 
GPS of Student Success 

GPS of Student 
Success

Presented By
Meredith Pennotti, Principal 
Ida Jones, Curriculum Director

i.west-jones@redbankcharterschool.com

 

BIG IDEAS

#1 - Instructional Model
ñBuild It and They Will Comeò

#2 -Assessment Philosophy
ñThe Good, The Bad and The Uglyò

#3 -Collaborative Design
ñIt Takes A Villageò
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Instructional Model
ñBuild It and They Will Comeò

Test to Teach

Not

Teach to Test

 
 

Curriculum/Instruction Design

Assess 
and 

Analyze 
Data

Align 
Curriculum

Plan for 
Instruction

Teach
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Curriculum/Instruction Design

Administer 
BEAR 

Spelling 
Inventory

Determine 
Stage of 
Spelling

Plan word 
sorts, 

activities

Teach 
word study 

groups

Administer 
ANET 

Assessments

Align MTB 
Units with 
Scope and 
Sequence

Plan 
manipulative 

based labs 
and activities 

Teach whole 
class and 

small group 
math lessons

LA Example Math Example

 
 

Assessment Philosophy
ñThe Good, The Bad and The Uglyò

Data for Information

Not

Data for Fear
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All Kinds of Data

Learning Styles

Modifications

Interim and 
Content Area 
Assessments

Report Cards and 
Progress Reports

School Culture 
Surveys

Baseline Data     
DRA, Teachers 

College, RBCS K -2 
Outcome 

Assessment

Absenteeism 
Statistics

High School 
Placement Tests

Technology Study 
Island, 

SuccessMaker , 
Interest Inventory

 
 

Interim Assessment Model

Design calendar and proctor list

Review assessment tool, scope and sequence, and 
align curriculum

Administer test

Professional Development

Study outcome data, brainstorm reteach strategies 
and plan for instruction

Classroom implementation of instructional plan
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Calendar
ANET Assessment Schedule

ANET 1

Language Arts Friday, October 15, 2010

Math Monday, October 18, 2010

Professional Development Friday, October 22, 2010

ANET 2

Language Arts Friday, December 3, 2010

Math Monday, December 6, 2010

Professional Development Friday, December 10, 2010

ANET 3

Language Arts Friday, January 28, 2011

Math Monday, January 31, 2011

Professional Development Friday, February 4, 2011

ANET 4

Language Arts Friday, March 18, 2011

Math Monday, March 21, 2011

Professional Development Friday, March 25, 2011

 
 

Proctor Schedule

Proctor Location Grade Name Classification Modifications

Erin McGuire Grade 3 Classroom 3 Grade 3 GE Students GE None

Caitlin McHugh Caitlinôs Room3 JC ESL Increased time 150%

3 JC ESL Increased time 150%

3 AG ESL Increased time 150%

Ann Gradman Annôs Room3 MJ SE See below + SCRIBE

Aimee Staley Library 3 AM 504 See below + SCRIBE

Stacy Williams OT Room 3 DB SE See below + SCRIBE

Proctor Location Grade Name Classification Modifications

Matt Strippoli Grade 4 Classroom 4 Grade 4 GE Students GE None

Rebecca Dorn Music Room 4 OD 504 See below

4 KD SE See below

4 LR SE See below

Proctor Location Grade Name Classification Modifications

Devon Worster Grade 5 Classroom 5 Grade 5 GE Students GE None

Lynn West Lynnôs Room 5 CB 504 See below + SCRIBE

Assessment Proctors

Grades 3, 4 and 5

NJASK Test Examiner Manual Appendix AðAcceptable Accommodations or Modifications

A. 1-5,     B. 1, 2, 3     D. 1. a, b, c, f, h, j, k    2. a    SCRIBE    D. 2. b, k
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Sample Scope and Sequence

 
 

Administer Test

·Always simulate testing 
conditions
ƁANET 1 -not timed

ƁANET 2 -4- timed

·Use same proctors to 
establish rapport

·Practice acceptable 
modifications

·Test LA -Day 1, Math -Day 2 
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Data Analysis
4.1.4 A.1.b Understanding 

Fractions

Grade % Correct by Standard 58%

Grade % Correct by Question 70% 45%

Question # 11 24

Correct Response B D

Student Teacher Period Raw Score % Correct

AH Strippoli 4Math 13 36% A A

MJ Strippoli 4Math 15 42% * *

JA Strippoli 4Math 19 53% * B

NB Strippoli 4Math 21 58% * A

EL Strippoli 4Math 21 58% C B

IR Strippoli 4Math 22 61% A A

SH Strippoli 4Math 23 64% * A

FS Strippoli 4Math 23 64% * *

AF Strippoli 4Math 24 67% C A

LR Strippoli 4Math 25 69% * B

CG Strippoli 4Math 26 72% * *

KD Strippoli 4Math 26 72% * B

OD Strippoli 4Math 28 78% * *

GH Strippoli 4Math 28 78% A *

WL Strippoli 4Math 29 81% * B

HN Strippoli 4Math 29 81% * *

SF Strippoli 4Math 31 86% A B

TM Strippoli 4Math 32 89% * *

CT Strippoli 4Math 32 89% * *

IG Strippoli 4Math 33 92% * *

 
 

4 th Grade Math Reteach Strategies 
and Plan for Instruction

Whole Class Skills Instructional Strategies

1. Types of Lines and Angles:

Parallel/Perpendicular/Intersecting

Review angles

2.  Long Division

3.  Fractions:  Equivalencies, addition

and subtraction with unlike 

denominators

4.   Area and Perimeter

1.  Use visuals, maps with street names.  Tie in types of angles that are formed

through the intersections of the streets.

2.  Teach Forgiving Method.

3.  Review equivalent fractions with fraction strips.  Use strips to do some basic 

addition and subtraction with like and unlike denominators.

4.   Use square inch tiles to show area and perimeter of various shapes.  Apply to 

real-life through measurement of garden, classroom, etc.

Individual/Small Group Skills Instructional Strategies

1.   3D-2D Shapes

Students:  NB, IR, TM

2.   Understanding Fractions

Students: AH, EL, IR, AF, SF

3.   Add and Subtract Decimals

Students:  JA, IR, IG

1. Use ŎŜǊŜŀƭ ōƻȄŜǎ ŀƴŘ ƘŀǾŜ ǎǘǳŘŜƴǘǎ ǳǎŜ ǘƻ ŎƻƳǇƭŜǘŜ άbŜǘǎέ ŀŎǘƛǾƛǘȅΦ

Review various 3D and 2D shapes.

2.  Use fraction strips to understand basic fractions and fraction equivalents.

3.  Use money to demonstrate addition and subtraction of decimals

hǘƘŜǊ LƴŦƻǊƳŀǘƛƻƴ ό{ǘǳŘȅ .ǳŘŘƛŜǎΣ ǊŜŦŜǊǊŀƭǎΣ ŜǘŎΧύ

AH-refer to I&RS due to excessive absences linked to medical issues
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4 th Grade Math Questions

 
 

4 th Grade Math Lesson 
Interpreting and Using Data 

Grades 6 - 8

·4 th Gr. Math Lesson

·Interpreting and using data
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Collaborative Design
ñIt Takes A Villageò

Generalists

Not

Specialists

 
 

Grounded in Multiple Intelligences, 
Learning Styles and Modifications

Complete participation by whole 
faculty

Developed PLC of Data Analysts

Turn -key to small groups

Contribution of generalists

Sharing of reteach strategies
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Professional Development

ÅLA Data Analysis

ÅMath Team Data Analysis

Å4th and 5th Gr. Data Analysis

 
 

Practice Data 
Analysis

Now Itôs 
Your Turn
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Outcomes
RBCS results in Language Arts and Mathematics 

on NJASK assessments for Grades 3 -8 
over the past three years

2010-Achieved 90+ LA and Math

 
 

Successful 
Students

Collaborative 
Design

Assessment 
Philosophy

Instructional 
Model

Outcomes
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